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National Ed.D. Program 
for Educational Leaders 
1987-88 Catalog 
Nova University is accredited by the Commission on Colleges of the 
Southern Association of Colleges and Schools to award bachelor's, 
master's, educational specialist, and doctoral degrees. Nova 
University admits students of any race, color, and national or 
ethnic origin. 
Nova University is a member of the American Association of 
Colleges for Teacher Education. 
• 
Now entering its third 
decade, Nova University is 
beginning to see the impact 
that its graduates are having 
on the institutions within our 
society. Many of the 
University's programs are 
mission-oriented, designed to 
improve the performance of 
professionals, and evidence is 
being collected that indicates 
that Nova alumni are having a 
strong, positive effect on the 
institutions in which they are 
employed. 
Independent education must 
continue to be responsive and 
adaptable to the varying needs 
of potential students ifit is to 
represent a true alternative to 
the tax-supported sector. Nova 
University is committed to 
maintaining quality while it is 
meeting these needs. 
Abraham S. Fischler 
President, Nova University 
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The Center for the 
Advancement of Education 
The Center for the Advancement of Education is dedicated to 
the training and continuing support of teachers, administrators, 
trainers, and others working in education and related helping 
professions. These practitioners serve as the bridge between the 
knowledge base in education and the quality of education 
experienced by their students. The center hopes to fulfill its 
commitment to the advancement of education by serving as a 
resource for practitioners and by supporting them in their self 
development. 
In accomplishing its mission, the center offers educational 
programs designed to meet the needs of the practitioner and 
makes a special commitment to provide educational programs in 
those geographical areas in which there are few resources for the 
training and for the professional support of the practitioners in 
education. 
Because of its commitment to the working professional, the 
center offers alternative delivery systems for education that are 
adaptable to practitioners' work schedules and locations. Center 
programs reflect and anticipate the needs of practitioners to 
become more effecti ve in their current positions, to fill emerging 
roles in the education field, and to be ready to accept changing 
responsibilities within their own organizations. The center also 
aids professional educators in achieving personal goals, including 
certification requirements. 
The Center for the Advancement of Education offers: 
At the doctorallevel--
Ed.D. in Educational Leadership 
Ed.D. in Computer Education 
Ed.D. in Higher Education; Vocational, Technical, 
Occupational Education; or Adult Education 
Ed.D. in Early and Middle Childhood 
At the master's or educational specialist level--
The GEM Programs 
M.S. in Computer Education 
Ed.S. in Computer Education 
M.S. in Speech and Language Pathology 
M.S. in Child and Youth Care Administration 
1 

National Ed.D. Program 
for Educational Leaders 
LLOYD DUVALL 
Director 
DORI LUNSFORD SHEILA CHILDS 
Assistant To The Administrative 
CAROLE BENEDICT 
Secretary 
Director Secretary 
Purpose and Overview of the Program 
The goal of the program is to improve the nation's schools. The 
means for achieving this goal is to improve the leadership skills of 
school administrators through an innovative doctoral program 
consisting of study, assessment, and action. 
In designing a program to meet the needs of school 
administrators, Nova was guided by several overall 
considerations. First of all, it was Nova's intention to develop 
leadership skills that would be applied immediately to the 
solution of real problems in the schools. A major objective was to 
create a program for the exploration of new approaches to the 
improvement of elementary and secondary schools through a focus 
on real-life situations and school problems. 
While the goals of the Nova program are similar to those of 
some more traditional programs, the methods developed to attain 
them are different. Traditional programs take their students out 
ofthe very school setting they seek to improve. That has been one 
of the underlying reasons for the irrelevance of most university 
programs to the urgent question of educational leadership. Nova 
decided not to go along with the usual practice of isolating 
students from real-life situations. Nova brings the resources ofthe 
campus to the student. This permits participants to formulate a 
pattern of study and pursue their degrees at a pace harmonious 
with their job responsibilities. It also brings national resources to 
the local community in a way no local program can. 
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The basic design of the program permits participants to work 
alone and with colleagues organized into local clusters. 
Outstanding scholars and practitioners drawn from universities 
and educational systems all over the country provide a national 
point of view through systematic interaction with participants, 
colleagues, and lecturers from other areas and backgrounds. 
Annual summer meetings called Education USA bring 
participants together for exchanges with one another, Nova staff, 
academicians from other disciplines, and leaders in the political 
world. There is no experience in graduate education equivalent to 
the summer institute. 
School leadership requires a broad knowledge of social, 
political, and economic forces at work in the society. Too narrow 
concentration on mechanical or logistical problems tends to 
perpetuate parochialism and failure ofleadership. A program has 
therefore been fashioned that brings expertise and breadth of 
learning to participants. The behavioral sciences and related 
disciplines have been integrated and focused on the roles of 
administrators in the school system. Practicum projects focusing 
on actual problems within the sphere of influence of the individual 
participant are also an innovative and essential part of the 
program. The school systems in which Nova participants are 
administrators constitute a national laboratory in which 
practicum projects are explored, tested, implemented, and 
evaluated. 
Leadership is a central focus of the program. To address this 
concept in a meaningful way the program has invested heavily in 
the development of a procedure for evaluating the leadership 
attributes of participants. The Educational Leadership Appraisal 
(ELA) system has been especially developed by Educational 
Research Corporation of Watertown, Massachusetts, to provide 
such an analytical tool. This appraisal system has proven to be 
without built-in bias toward any known dimension - age, sex, 
ethnicity, or culture. After some pilot tests with several clusters, it 
is now incorporated as a central element of the Appraising 
Leadership in Education study area. In addition to providing 
diagnostic information for individual participants, ELA holds 
promise for influencing leader behavior, adding to the base of 
information on educational leadership, and formulating programs 
for school administrators. 
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Program Recognition 
In 1981, the American Association of School Administrators 
introduced a competition open to all university programs seeking 
to prepare school administrators. Criteria for determining which 
program to identify as "outstanding" were (1) the degree to which 
the education of school children could be shown to be improved 
through the work of graduates of the program; (2) the degree to 
which the philosophy of the program was carried out through the 
actual goals and procedures of the program; (3) the demonstrated 
impact of the program in improving the performance of 
administrators in the field ; and (4) the place of social science 
knowledge in shaping the learning experience of graduate 
students. Universities competing for the award were evaluated by 
a panel of administrators and professors on the basis of a written 
report and documentation, and also, on the basis of a presentation 
at AASA's annual convention. 
The National Ed.D. Program for Educational Leaders entered 
the competition in 1982 and was rewarded by being selected as 
recipient of the "AASA Outstanding School Administrator 
Preparation Program Award" for that year. 
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Participants and the Cluster Concept 
PARTICIPANTS - Since 1972 the term "participant" has been 
used to refer to administrators admitted to the National Ed.O. 
Program for Educational Leaders. The term was chosen to 
demonstrate the program's aspirations; it has been continued 
because it reflects the spirit of cooperative learning characterizing 
the program, and is descriptive of the relationship of "students" to 
the program. As is noted elsewhere, participants are typically in 
their 40's and have responsible positions in education. They 
expect, and are encouraged to expect, to participate fully in all 
dimensions oftheir graduate experience: educational, social and 
political, historical and developmental. 
LOCAL CLUSTERS - The local cluster is a key organizational 
and educational component of the program. Physically, a cluster is 
a cohort of about 25 administrators, living and working in 
proximity to one another, who enroll in the program at a given 
time. Educationally, the cluster is a cohort of administrators 
organized to share their professional expertise, to provide social 
support and encouragement, and to further relationships that will 
facilitate their efforts to improve schools long after they have 
graduated. 
The local cluster meets formally with the national lecturer as 
scheduled and with the program staff and local resource people as 
arranged over the three years of the program. With the budget 
provided, the local cluster provides an identity in the area and a 
reference point for participants and others. To facilitate the 
pedagogical and social goals related to cluster concept, admission 
is closed once the cluster begins. 
In selected locations, some clusters operate as continuing 
clusters. In these cases, seven to twelve participants are admitted 
each autumn. This pattern enables a cohort of seven to twelve 
people to complete the program each year, making room for the 
newly admitted participants. 
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CLUSTER COORDINATORS - Every cluster is under the 
direction of a coordinator who provides overall direction and, 
especially at the outset, forceful leadership to the cluster. The 
coordinator serves many roles: ombudsman for participants, 
liaison with the program staff and national lecturers, identifier of 
local resources, stimulator of cluster activities, and general 
executive secretary of the cluster . 
Since leadership cannot be developed without the experience of 
responsibility through decision making, Nova regards participant 
control of cluster activities as an important goal. The coordinator 
serves as an expediter and motivator of participants, but he or she 
continually attempts to shift the responsibility for expediting and 
organizing cluster activities to the participants. 
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00 Operating Clusters and Coordinators'" 
CLUSTER 
Boston/Seekonk, 
Massachusetts 
Cartersville, Georgia 
Central Florida 
Colorado Springs, 
Colorado 
Columbia, 
South Carolina 
CLUSTER COORDINATORS 
Herb Drew 
Consultant 
Westfield, MA 
Gary Walker 
Assistant Superintendent 
& Curriculum Director 
Cartersville City Schools 
Cartersville, GA 
Eric Whitted 
Area I Superintendent 
Pinellas County Schools, 
St. Petersburg, FL 
Leonard Bartel 
Superintendent 
Widefield School District 
Colorado Springs, CO 
Evelyn Blackwelder 
Deputy Executive Director 
S.C. School Boards Association 
Columbia, SC 
CONTACT 
28 Derby Drive 
West Barnstable, MA 02668 
(617) 420-2128 
310 Old Mill Rd. 
Cartersville, GA 
30120 
(404) 382-5880 
1001 51st St.,S. 
St. Petersburg, FL 
33707 
(813) 321-3461 
1820 Main St. 
Colorado Springs, CO 
80911-1199 
(303) 392-3481 
1027 Barnwell Street 
Columbia, SC 29201 
(803) 799-6607 
Dallas, Texas Dwain Estes, Chairman 213 Guittard Ave. 
Dept. of Administration Waco, TX 76706 
Foundation & Supervision (817)755-3111 
Baylor University 
Waco,TX 
Erie, Pennsylvania Harry Sharp Box 593 
Superintendent RidgwaY,PA 
Ridgway Area Schools 15853 
Ridgway, PA (814) 773-3146 
Ft. Myers, Florida Carrie Robinson 3066 Apache Street 
Principal Ft. Myers, FL 
Bayshore Elementary 33501 
Ft. Myers, FL (813) 543-3663 
Indiana Fred Dykins, Principal 110 Wabash St. 
Central Elementary School Plainfield, IN 46168 
Plainfield, IN (317) 839-7707 
Jacksonville, Julian Williams 1106 Hillside Dr. 
Florida Asst. Superintendent Douglas, GA 31533 
Coffee County Schools (912) 384-2086 
Douglas, GA 
Macon, Georgia Columbus Watkins, Principal 1870 Flintwood Dr. 
Miller A. Middle School Macon, GA 31211 
Macon,GA (912) 786-8804 X 260 
Maine John Hoyt R.F.D. 
<0 Superintendent M.S.A.D. No. 55 
Cornish,ME Cornish, ME 04020 
(207) 625-8683 
...... Miami, Florida Bert Kleiman 14321 S.W. 77 Ave. 
0 Director of Secondary Schools Miami, FL 33157 
Dade County, FL (305) 642-7555 
Myrtle Beach, Floyd Wright Box 382 
South Carolina Superintendent Bennettsville, SC 29512 
Marlboro County Schools, SC (803) 479-4016 
Phoenix, William Wright P .O. Box 879 
Arizona Superintendent Apache Junction, AZ 85220 
Apache Junction Unified Schools (602) 982-111 
Apache Junction, AZ 
Potomac, D.C. Marilyn Brown 201 Whittier St. 
Assistant Superintendent Washington, D.C., 20012 
Di vision of Student Services (202) 829-2706 
D.C. Public Schools 
Washington, D.C. 
Raleigh, Charles Davis P .O. Box 1067 
North Carolina Director of Kingstree, SC 
Federal Programs (803) 354-6674 
Williamsburg County Schools 
Kingstree, SC 
Richmond, Virginia John Galloway 13701 Robious Road 
Director Midlothian, VA 23113 
Non-Instructionial Personnel (804) 748-1295 
Chesterfield County, VA 
San Francisco Don Johnson 1360 Butterfield Rd. 
Bay Area, Superintendent of Schools San Anselmo, CA 94960 
California Sausalito, CA (415) 332-3190 
Springfield, Neil Macy 10 Mallard Drive 
Massachusetts Education Bloomfield, CT 06002 
and Labor Relati(ms Consultant (203) 242-7287 
Bloomfield, CT 
South Park, Robert S. Piatt 1713 Port Vue Ave. 
Pennsylvania Director of Elementary McKeesport, PA 15133 
Education, South Allegheny (412) 672-4688 
School District 
Liberty Boro, P A 
Williamsport, Harry I. Sharp, Jr. Box 593 
Pennsylvania Superintendent Ridgway, PA 15853 
Ridgway Area Schools (814) 772-4488 
Ridgway,PA 
Wilmington, Delaware J.Howard Hunt RD#2, Box 378 
Education and Mullica Hill, NJ 08062 
Business Consultant (609) 478-2590 
Mullica Hill, NJ 
• As of October, 1987 
..... 
..... 
Study Areas 
JAMES A.JOHNSON, JR. ELAINE LIVINGSTON 
Director of Instruction Assisting the Director 
of Instruction 
ELLEN SCHECHTER 
Secretary 
The need for school administrators to have a broad 
understanding of the complex problems faced by school and society 
was critical,to the selection ofthe specific substantive study areas 
required by Nova's National Ed. D. Program for Educational 
Leaders. The eight required substantive study areas were also 
chosen in order to provide school administrators with sufficient 
information and conceptual resources to improve school systems 
and individual schools. Consequently, it is stressed that this 
element of the instructional program may not be appropriate for 
all persons seeking graduate preparation. Those, for example, 
who are interested in careers as basic researchers or specialists in 
educational technology will find that other graduate programs are 
more appropriate to their needs. 
The eight substantive study areas deemed necessary to the 
professional development of school administrators are : 
Appraising Leadership in Education; Curriculum Development; 
Education Policy Systems; Evaluation; School Finance and 
Budgeting; Management and Supervision; Research for 
Improving Schools; and Resource Management: Utilizing 
Resources for Improving Education. Each study area was 
conceived to present a perspective rooted in traditional disciplines 
and to provide breadth and interdisciplinary understanding. 
Within the eight substantive areas, many related topics are 
explored. Among them are school law, teachers' and students' 
rights, statistics, research, criticisms of educational systems, and 
proposals for school reform. Each substantive area is considered 
from local, state, and national points of view; and each is 
sufficiently flexible to accommodate special objectives of 
individual participants. Clusters are also encouraged to respond 
to critical issues in their own localities and to bring local 
authorities into the discussion. 
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National Lecturers with rich backgrounds of academic 
achievement and practical experience are responsible for 
providing formal instruction. Working in concert with the Nova 
Director ofInstruction, the senior national lecturer in each study 
area designs his or her own program of study, selects and monitors 
the performances of associate lecturers, and evaluates 
participants. Each study area includes three months offormal 
instruction. Formal instruction is conducted in day-long, 
intensive seminars under the general direction of the Senior 
National Lecturer who conducts the first seminar in a given study 
area on a Saturday, after which his or her associates conduct 
subsequent seminars. A month of independent study and cluster 
and sub-cluster work precedes, and intervenes between, the 
appearances oflecturers at a cluster. Such activities often go on 
for a month after the appearance of the last lecturer in a study 
area. 
Presentations are designed to offer a historical perspective and 
a critique of the theoretical literature as well as current 
developments in a field. While the lectures include such 
substantive information, the emphasis is on development of 
perspectives and insights that help both the participant and the 
cluster to proceed on their own. Exploration of value questions is 
vital to all discussions. The study areas impose no dogmas on 
participants, but lecturers are explicit about their own value 
positions. The lecturers require participants to think through, 
articulate, and defend their own value positions on crucial 
questions. 
Participants are evaluated on the basis of examinations, 
projects, or papers, and must pass in all eight study areas . If a 
participant does not succeed in satisfying lecturer requirements 
on the first attempt, an additional opportunity to earn a passing 
grade is provided under direction ofthe Senior National Lecturer. 
POLICY ON GRADES - After evaluating submitted work, Senior 
National Lecturers will award a grade of Pass (P), Incomplete (IN) 
or No Pass (NP). The grade of Pass (P) will be assigned to work 
that fully meets the expectations of the Senior National Lecturer. 
The grade ofIncomplete (IN) will be assigned to work that 
partially meets the expectations of the Senior National Lecturer. 
The grade of No Pass (NP) will be assigned to work that does not 
meet the expectations ofthe Senior National Lecturer. 
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The grade of Progress (PR) will be assigned by the Practicum 
Office to acceptable units ofpracticum work that culminate in a 
final practicum report. 
Senior National Lecturers will assign grades no later than 30 
days subsequent to examination dates. 
Participants who partially meet the expectations of Senior 
National Lecturers must fully meet those expectations no later 
than six months after receiving a grade ofincomplete. Failure to 
do so will result in the grade ofIncomplete (IN) becoming a No 
Pass (NP) . 
ALTERN A TIVE EV AL U A TION PROCEDURE - Once two 
attempts to satisfy study area requirements have been 
unsuccessful, the participant is entitled to try to succeed through 
performance of an Alternative Evaluation Procedure (AEP) . 
However, this option is available for no more than two of the eight 
study areas. Once an AEP has been used for two study areas, the 
procedure is no longer available. 
Participants wishing to take advantage ofthis procedure must 
propose to the Director ofInstruction, in writing, an activity by 
which they may demonstrate their competency within a given 
study area. The proposal outline, generally one or two pages in 
length, must specify what is to be done and within what time 
period. It must provide a rationale for the activity as a reasonable 
means of demonstrating competency within the study area. 
The outline serves as a basis for developing an understanding 
between the Director ofInstruction and the participant. This 
understanding takes the form of a formal proposal. Once it has 
been approved, in writing, the participant may proceed. 
When the AEP has been completed, it is submitted to an outside 
evaluator selected by the Director ofInstruction; the lecturers for 
the relevant study area are not utilized for this purpose. Thus, a 
totally independent judgment is made as to the participants' 
competency in the area. Thejudgment made by the outside 
evaluator is reviewed by the Director ofInstruction, who makes 
the final decision. 
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APPRAISING LEADERSHIP IN 
EDUCATION 
General 
Description. 
While every facet 
of the National 
Ed.D. Program for 
Educational 
Leaders is 
concerned with 
educational 
leadership, the 
ALLAN B. ELLIS particular focus of 
Senior National this study area is 
i..scturef on procedures for 
the observation 
and depiction of leadership 
behavior in terms of its principal 
dimension. The purposes here are 
to encourage amon9 the 
participants the habit of monitoring 
their own leadership behavior and 
to assist them in the formulation of 
personal strategies for their 
continued development as leaders . 
To achieve these ends, this study 
area focuses on three areas: the 
systematic observation and 
categorization of leadership 
behavior; the application of this 
process by each participant to a 
detailed self-assessment; the 
study of the nature of leadership as 
portrayed by selected leaders 
within and outside the domain of 
education . 
Instructional Methods and 
Materials. The primary 
mechanism for accomplishin~ this 
highly personal self·examinalion 
by each participant of his or her 
own leadership proclivities is a 
system called Educational 
Leadership Appraisal (ELA). ELA is 
a system consisting of a set of 
leadership dimensions, a 
comprehensive collection of 
problems, exercises, situations 
simulations, and the like based' on 
these dimensions, and a carefully 
established procedure for 
observing and rating leadership 
performance on these dimensions. 
Prior to meetings with the National 
Lecturers, each participant will 
perform various ELA exercises. 
Then, a major portion of each 
cluster session will be devoted to a 
detailed review and examination of 
each ELA exercise to the end that 
each participant will become 
proficient in relating specific 
behavior to specific leadership 
dimenSions, thereby developing the 
skills necessary for performing a 
rich self-appraisal. 
Discussions, readings. analyses 
of transcribed interviews with 
selected national leaders, 
laboratory·like training sessions, 
and small (l'oup projects are the 
other activities in which the 
lecturers and the participants will 
engage. 
Evaluation Process. The national 
lecturers of this study area will not 
evaluate or judge the leadership 
strenQths and weaknesses of the 
participants. That is the 
responsibility of the participants 
themselves. Rather, evaluation will 
center on the participant's ability to 
observe and support judgments of 
the leadership behavior of others' 
the scope and detail of the self- ' 
appraisal; the quality of proposed 
strategies for personal 
development; and the depth of 
analysis of readings and 
transcriptions. 
Associate Lecturer: Robert C. 
Miles, Ann Barrow Weiler 
CURRICULUM DEVELOPMENT 
General 
Descriptfon. 
The study of 
curriculum is 
designed to 
familiarize 
participants with 
,I th~ various 
" pnnclples, 
generalizations, 
LOUIS J . RUBIN and issues related 
Senior National to instructional 
Lecturer content. 
Emphasis is 
placed on alternative philosophies 
of educational purpose, differing 
teaching methodologies, and 
15 
various approaches to organizing 
instruction. In addition to a general 
review of basic learning theory, the 
participant has an opportunity to 
develop a fundamental 
understanding of the relationship 
between societal and educational 
change, the processes by which 
educational change takes place, 
and the ways in which attitudes, 
beliefs, and values of teachers 
influence the curriculum. Affective 
and humanistic education , 
computer~assisted instruction, 
educational accountability, early 
childhood education, and other 
movements in the forefront of 
education are covered . Similarly, 
issues relating to the architecture of 
the reform itself are examined. As 
these issues are treated, 
considerable effort is made to 
relate theory to practice so that the 
underlying ideas take on functional 
utility . Finally , the interactions of 
the curriculum and the schools ' 
responsibility for socialization are 
analyzed. The society is in flux. 
New values are replacing old ones . 
Different life styles are evolving, 
Wise men and women disagree as 
to what knowledge is most 
worthwhile. As a consequence of 
these conditions, curricular 
decisions are invariably 
controversial. The essence of 
these controversies constitutes the 
heart of the student's study. 
Instructional Methods and 
Materials, Because of the 
importance of teachers ' roles in 
interpreting curriculum, the study 
materials review the relationship 
between teacher in-service 
education and curriculum 
modification. Working with the 
study guide and representative 
texts and articles from the 
professional literature, the 
participant gains an exposure to the 
major issues underlying current 
curriculum revision . What are the 
relative advantages of peer-group 
teaching and paraprofessional 
aides? What are the major 
advantages and disadvantages of 
behavior modification techniques? 
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To what extent should behavior 
objectives characterize curriculum 
planning? These and other 
questions are pondered in both a 
theoretical and pragmatic context. 
During the work sessions with 
national lecturers, time is divided 
between formal presentations and 
teacher-participant interaction. 
Evaluation Process, Evaluation 
tools include several informal 
devices and a final examination. In 
preparing for this examination, 
participants are encouraged to work 
with one another to take advantage 
of resources inherent in the cluster. 
Associate Lecturers: Dale 
Brubaker, Decker Walker 
EDUCATION POLICY SYSTEMS 
General 
( Description. 
The political 
dimensions of the 
school 
administrator's job 
have always been 
important. At this 
time in our history, 
as education 
LAURENCE becomes more 
IANNACCONE decentralized and 
Senior National struggling interest 
Lecturer groups become 
more organized to 
compete for limited public funds, an 
understanding of the basic pol itical 
processes becomes a crucial 
aspect of educational leadership. 
This study area analyzes the 
pOlitical aspects of education as a 
political phenomenon. It seeks to 
give participants analytic skills 
necessary for effective functioning 
in various policy systems of the 
educational enterprise. This is 
based on the pedagogical 
assumption that education is a 
valued commodity in the society 
and that decisions regarding 
education are made through 
processes about which political 
scientists know a good deal. 
Participants are introduced to the 
literature of political science and 
encouraged to develop skill in 
borrowing concepts and analytic 
frameworks, especially as they 
apply to the role of the school 
administrator. Concepts such as 
political symbolism, access and 
Influence, as well as American 
federalism are brought to bear on 
policy formulation and the 
implementation process in 
education . Educational policy 
systems at all levels of government 
are analyzed with special attention 
to micro political systems of 
education . Leadership roles within 
the general arena of education 
politiCS are also discussed. 
Instructional Methods and 
Materials. National lecturers 
develop their presentations around 
phenomena characterizing specific 
education policy systems. Each 
system selected is designed to 
illustrate and clarify the application 
of basic concepts to the task of 
problem analysis and strategy 
development. Clusters are 
encouraged to bring 
representatives ' of various public 
policy systems into their 
discussions in panels, seminars, 
and dinners. Many clusters find the 
study area provides excellent 
opportunities for them to meet 
Congresspersons, school board 
members, lobbyists, legislative staff 
members, and state legislators in 
off-the-record settings . 
Evafuation Process. The 
standard evaluation of participants' 
competency is based on (1) a 
two-part examination requiring 
demonstration of substantive 
knowledge, and (2) preparation of a 
paper that requires participants to 
identify and describe a real 
problem, analyze the political 
systems involved, and create a 
sound intervention strategy based 
on the analysis. It is also possible 
for participants to contract for 
alternative evaluation projects of 
particular pertinence to them. 
These projects can be kept 
confidential if the participant so 
desires. 
Associate Lecturers: Louis 
Masotti , Frederick M. Wirt. 
EVALUATION 
General 
Description. 
This study area 
seeks to increase 
the participant's 
knowledge of the 
tools and 
procedures of 
educational 
evaluation and to 
MICHAEL SCRIVEN persuade him or 
Senior National her to make 
Lecturer greater use of 
them. One of the 
school administrator's major 
responsibilities is to evaluate and to 
cause others to evaluate. 
Evaluation is the quality control 
mechanism of education and an 
essential part of the professional 
commitment. The presupposi-
tion of the study area is that every 
significant decision of an 
administrator is based on evaluation 
and Ihat almost every decision 
would be improved if it were based 
on better evaluation. For purposes 
of the study area, the administrator 
has been conceived of as a 
consumer of the more technical 
kind of evaluative information. 
especially of statistics and test 
theory. In other words, the skills 
needed are often those of a user of 
evaluation, a customer of 
evaluators, rather than those of a 
specialist evaluator. 
To provide the skills necessary 
for a consumer of evaluation, the 
study area covers a wide range of 
questions. Needs assessment, for 
example, is an important part of 
evaluation. Also important are 
various organization skills, including 
the ability to create and monitor 
ongoing evaluation programs. 
Interpersonal skills are needed in 
working with consultants, students, 
and faculty. Reporting and cost-
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analysis are ether key elements, 
All are applied t.o the evaluation .of 
educatienal pregrams, preducts, 
plans, and persennel. 
Instructional Methods and 
Materials. The study guide, 
readings, and presentati.ons .of 
national lecturers focus on 
understanding and skill 
develepment necessary fer 
educatienal leaders, The study 
guide provides many illustratiens, 
pretests, and sample questions te 
direct the participants' reading and 
t.o enceurage self·menitering, In 
.order te direct study and assist the 
lecturers in werking with each 
cluster, prepared readings and 
exercises .am reqUired In advance 
.of each lecture, Examples used fer 
discussion and examination ar~ 
taken largely frem a peel te which 
participants centribute, One .of the 
seminars is a true workshop . 
cencerned principally with werking 
examples and skill develepment 
All seminars are aimed at prevldlng 
a geed grasp .of the basic cencepts, 
and techniques in the field rather 
than highly technical methedelegy. 
Appr.oxlmately ene·third .of the 
study area is deveted te the , 
quantitative aspects .of evaluatlen, 
Evaluation Process. Judgments 
about the merits .of participants' 
perfermance in this area are based 
on a comprehensive ,examInatIon 
requiring demenstratlen .of an 
integrated understanding .of the 
concepts and issues .of evaluatlen , 
and their applicatien te real·werld 
preblems .of the administrater. 
Associate Lecturers: Richard M, 
Jaeger, Alexander Law, Karen M, 
Kirkhart, Daniel Stufflebeam 
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SCHOOL FINANCE AND 
BUDGETING 
General 
Description. 
This study area 
covers traditienal 
scheel finance 
concerns such as 
sources of 
revs.nue for 
scheels, taxatien 
JAMES W,GUTHRIE pelicy, and scheel 
Senior National finance 
Lecturer distribution 
programs, It also 
fecuses upon 
the precesses within scheel districts 
fer allecating and accounting fer 
revenues and expenditures. In 
additien, the introductien of new 
forces into the school finance arena 
demands an approach that gees 
beyend traditienal cencerns. Thus, 
the design .of the study area 
enables school administrators to 
understand state and federal 
governmental arrangements from 
which lecal scheols draw res.ources 
and interactien between state 
regulatiens and judicial decisiens, 
An effert is made te acquaint 
administraters with centemp.orary 
school finance issues so they can 
communicate more effectively with 
the public and state and federal 
pelicy makers with whem they 
would like te exert influence, 
AnalytiC tee Is and substantive 
information are drawn from 
economics, constitutiona~ law, and 
accounting . An explanation ~~ the 
histerical rele .of states, l.ocahtles , 
and the federal g.overnment in 
providing and distrib~~ing revenue,s 
fer scheels is an addlttonal essential 
element. 
The study area analyzes, 
intensely, the scheol finance 
arrangements .of particular states .of 
special interest te partiCipants. 
Discussions and readmg are 
dev.oted te censiderati.on .of topiCS 
such as the relati.onship of scheel 
finance to overall public finance 
problems, equal protection suits in 
education, and the relationship 
between school finance and 
educational productivity. School 
finance reform proposals are also 
discussed. Among them are "full 
state assumption" and "district 
power equalizing." 
Instructional Methods and 
MaterIals, Textbooks on school 
finance and school business 
management are provided to each 
participant. In addition, reports of 
national and regional commissions 
and studies of state finance 
systems are made available 
through the cluster library . 
Together, these materials form a 
background for the presentations of 
the three lecturerS. The 
presentations of the lecturers are 
frequently augmented by a state or 
local consultant recruited by the 
cluster. 
EvaluatIon Process. A 
competency examination given at 
the end of the three-month 
module constitutes the primary 
mode of evaluation. Participants 
are also required to demonstrate 
other ways of communicating with 
both lay public and finance experts 
about the effectiveness of present 
fiscal systems and trade-offs 
involved in various reform 
proposals. 
Associate Lecturers: Guilbert 
Hentschke, Allan Odden 
MANAGEMENT AND 
SUPERVISION 
General 
Description. 
This study area 
emphasizes 
development and 
analysis of 
administrative and 
supervisory skills 
and behavior. 
The terms 
HARVEY SCRIBNER "management" 
Senior National and 
Lecturer "supervision" are 
used in 
preference to "administration" 
because they focus on the 
responsibility of school 
administrators to direct school 
resources to the improvement of 
children'S education and because 
the national lecturers focus on the 
role of the school leader within a 
societal context. They do not 
consider such questions as time 
management or cardinal 
administrative principles. They do 
discuss general concepts derived 
from organizational theory, 
personnel management, and 
decision theory within a framework 
of organizational leadership. They 
also devote attention to examining 
intrinsic rewards associated with 
teaching, group processes, 
interpersonal relations, 
understanding personalities, and 
learning theories by which human 
maturation stems from self-
actualization. Oecision~(Tlaking 
skills such as planning technology 
and information systems form one 
focus of the study area, which is 
developed in accordance with the 
special concerns of each cluster. 
Mobilizing resources and support 
are given thorough conSideration, 
including such aspects as 
relationships with school boards, 
risk taking, change and resistance 
to change, and communication with 
a variety of publics. Administrative 
skills form a third focus of the study 
area. Delegation, personnel 
management, and staff 
development are discussed under 
this heading. The national lecturers 
assist participants in gaining a 
perspective on the functions of 
management and supervision, the 
variety of theoretical and pragmatic 
approaches, and possible futures 
for supervisors and managers in 
education . Three contemporary 
issues of management and 
supervision are discussed: (1) 
organizational constraints and 
innovative strategies; (2) 
supervision and personnel 
management; and (3) budgeting 
and control systems. Clusters are 
encouraged to involve local 
resource people in specific 
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concerns, such as parent 
participation and mandated 
accountability programs. 
Instructional Methods and 
Materials. The national lecturers 
are experienced school 
administrators who have 
demonstrated that they can 
mobilize research and stimulate 
change in educational systems. 
They raise questions about 
alternative leadership roles 
available to participants by 
discussing large management and 
supervisory issues, such as 
decentralization, planning and 
budgeting systems, citizens ' 
counsels, a~d collective bargaining . 
Selecting from a broad range of 
management and supervision 
topics, each participant signs on to 
master units representing certain 
skills. By requiring each participant 
to declare self'expectations and 
by requiring each cluster to make 
decisions about the contributions of 
the national lecturers. the 
Management and Supervision 
study area makes explicit the jOint 
responsibility of participant. cluster, 
and lecturer in the Nova Ed.D. 
program of instruction. 
Evaluatl.on Process. Participants 
are reqUired to demonstrate ability 
to provide sophisticated analyses of 
actual management and 
supervisory decisions in which they 
have been instrumentally involved. 
Associate Lecturer: Ulysses 
Van Spiva 
• This study areB is undergoing 
revision during 1987-88. 
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RESEARCH FOR IMPROVING THE 
SCHOOLS 
General 
Description . • 
Among those 
responsible for 
the success of the 
American 
education 
enterprise exist 
two groups of 
dedicated and 
competent 
Senior National professionals: 
Lecturer school 
administrators and 
school researchers. They appear 
to have similar concerns, often fo· 
cusing on the same problem at the 
same time. However, they do not 
work cooperatively on resolving 
problems; for the most part, they 
Ignore one another. 
There are multiple reasons why 
research has so little impact on 
education: some are definitional ; 
some are methodological; some are 
political. However, the principal 
reason is the absence of a viable 
linkage system among researchers 
and administrators . The central 
objective of this area of study is to 
foster perceptions, skills , and 
behaviors that will make school 
administrators active partners in the 
effort to improve the schools 
through research . 
Development of an 
administrator-researcher 
partnership requires, at least, that 
administrators understand the 
research establishment, and 
become familiar with principal 
values and symbols of researchers. 
It requires, also, that they develop 
skills necessary to become active 
consumers of research, such as 
~bility to criticize existing research 
In terms of problem definition , 
methodology , reporting, and 
appropriateness . Finally. becoming 
an active partner requires overt 
steps to develop an on·going 
relationship with the research 
community, to develop skill at 
defining problems and identifying 
necessary research information , 
and development of a role definition 
that incorporates such a 
partnership . 
Instruct/onal Methods and 
Materials. While a good deal of 
reading and reflection is required. 
Involvmg a fugitive literature as well 
as standard texts. the study area is 
deSigned around activities. Many 
of the activities are designed to be 
accomplished by small groups of 
participants over the duration of the 
study period. 
Assignments are designed and 
sequenced to require that the topics 
of Research for Improving Schools, 
and questions related to this 
general topic. be in the forefront of 
the thoughts of the participants as 
they pursue their daily 
administrative activities. 
Evaluation Process. 
Opportunities are provided for 
partiCipants to demonstrate skills in 
criticizing research, in gaining 
access to r~search studies , and in 
understanding research-relevant 
symbols and techniques. 
Evaluation is based on a composite 
score for performance across a 
variety of activities, including some 
tests, rather than a single 
examination . 
Associate Lecturers: Charles 
Achilles , Charol Shakes haft 
RESOURCE MANAGEMENT: 
UTILIZING RESOURCES FOR 
IMPROVING EDUCATION 
General 
Description. 
Traditionally. 
resources for 
educating children 
have been 
narrowly 
conceived . There 
have been 
exceptions. but 
MARIO O. FANTINI managing 
Senior National educational 
l..scture r resources has 
been defined 
exclusively as utilizing public funds 
In classrooms and schools. 
Allocation of existing resources 
within this narrow framework 
remains a major task of school 
administrators. but educational 
leadership today requires specific 
attention to developing broader 
concepts of resource management 
aimed at improving the 
effectiveness of student learning. 
ThiS study area asks participants to 
rethink the role of public schools 
withi~ a comprehensive framework 
In which education is seen as an 
integral part of an overall 
c~mmunitv human service system 
With a focus on providing resources 
necessary for children and youth to 
learn . For purposes of this study 
area, the school is viewed as one 
part of a comprehensive system of 
educ~tion within the community. 
Eduatlonal leadership as a catalytic 
agent for mobilizing resources 
within and without the school on 
behalf of learners is examined . 
Administrators have considerable 
opportunity to exercise leadership 
roles In IdentifYing and Integrating 
resources of the school ana 
community for improved learning. 
ThiS study area explores 
contemporary concepts, such as 
optional learning environments 
vouchers, alternative schools ' 
community education , vOlunteerism 
human services, and schools ' 
without walls. together with issues 
and procedures in resource 
development and application. 
Special attention is given to the 
educational, economical. political , 
and legal implications. 
Assumptions about the one-role 
view of school administrators are 
analyzed and alternative 
perspectives are considered. The 
national lecturers promote an 
awarenes~ of the range of human 
and matenal resources available 
and indicate how theY can be used 
and evaluated. Major plans aimed. 
at linking resources to the 
educational needs of students are 
studied. Alternative leadership 
roles are also considered within a 
range of possible professional roles 
to help partiCipants develop their 
personal administrative styles as 
resource managers. 
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• 
Instructional Methods and 
Materials. The bulk of the 
assigned readings explores 
operating syslems 01 resources Ihal 
appear to hold promise and 
syslems still in Ihe design slage. 
Resources in local school systems 
are explored through cluster 
activities. Participants themselves 
design plans focusing on new 
dimensions of resource utilization 
aimed at improving education in 
specific settings. Such plans may 
involve new conceptualization of 
potential resources. the working of 
linkage's between schools and other 
public and private agencies. and 
attention to new sources of financial 
support. Proposals affecting 
educational directions and resource 
utilization are assessed. Individual 
and group activities are used. as 
well as media presentations. 
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Evaluatfon Process. Participants 
are expected to demonstrate 
competency in resource 
management, including instructional 
relationships between the schools 
and agencies in their communities, 
to reflect critically on their 
effectiveness in accomplishing this 
task. and to relate the implications 
to public policy issues at the 
national level. They demonstrate 
such competency by identifying the 
range of resources available in their 
schools and communities, 
developing and implementing 
"minidelivery systems," by 
advising policy makers on the 
strengths and weaknesses of 
proposed plans and by analyzing 
their own stances as resource 
managers and leaders. 
Associate Lecturers: Adrienne 
Garcia. Elissa Dawers 
Practicums 
DAVID S. FLIGHT 
Director of Practicums 
-
.. 
JOHNNIE PERRY 
Adminstrative Secretaty 
A series of practicum projects parallels the sequence of study 
areas as a basic component of the Ed. D. Program for Educational 
Leaders involving participants throughout their three years of 
doctoral work. Practicums are problem-solving interventions 
within the work settings of the participants/administrators who 
must plan, execute, and evaluate them. These projects must be 
designed to result in documented educational improvements 
within the school systems where they are conducted, whether 
those systems are defmed as classrooms, building units, or entire 
districts. They must also be planned to result in demonstrated 
competence on the part of the Nova participants in executing the 
essential and complex tasks demanded within the structure of the 
practicum process. 
A systematic needs analysis marks the initiation ofpracticum 
planning activity. As the definition and dimensions ofthe 
problem become clear, a thorough review of research literature is 
begun and continues throughout the life of the project as reference 
is made to scholarly works on substantive aspects of the problem 
as well as on methodological issues assessments. 
After the basic framework of the project has been delineated in · 
consultations with practicum faculty advisers at Nova, 
participants prepare a formal, written proposal including detailed 
sections on problem defmition and analysis, anticipated outcomes 
of intervention activity, the conceptualized solution strategy, the 
implementation design, and the evaluation system to be used. 
Upon receiving faculty approval of their proposed projects, 
participants then put their plans to the test as they embark on the 
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action component of their work. Such action may span nine 
months to a year or more during which time the project managers 
must monitor activity flow, adjust plans to accommodate 
unanticipated events, and remain in periodic contact with 
University personnel. 
Following the conclusion ofpracticum activity and evaluation 
of outcomes, participants prepare reports of their 
accomplishments from the formulation of plans to the analysis of 
results. These documents are addressed to practitioners, must be 
scholarly in presentation, and are selectively available through 
the Educational Resources Information Center or the School 
Practices Information File. 
INSTRUCTIONAL PROCESS AND MATERIALS 
Participants begin the doctoral program with a four - day 
instructional sequence called Practicum Research. The first three 
instructional days are scheduled on Saturdays, roughly one month 
apart, and the fourth Saturday is scheduled approximately four 
months after the start of the program. A series of written 
assignments, designed to culminate in a practicum proposal, 
accompanies the Practicum Research sequence. 
Upon completion of the four written assignments, participants 
engage in a Preliminary Inquiry (PI) about the topic to be pursued 
in their first practicum. This is a telephone conference with a 
practicum advisor. Upon approval of the practicum topic, 
participants prepare a formal proposal, which is evaluated by the 
practicum advisor prior to taking the planned action. 
Materials of instruction utilized throughout the practicum 
program component start with the Practicums Manual, a set of 
descriptive and explanatory publications, and related samples of 
actual practicum proposals and final report elements. Video and 
audio tapes are used by participants to supplement the written 
and spoken communications exchanged during the orientation 
experience. All telephone conferences are routinely tape recorded, 
with the knowledge of all involved, and cassettes are mailed to 
participants for study and review. Exercises in the critical 
analysis of representative practicum documents and the 
preparation of proposal parts are assigned within the progression 
of instructional events. Such activities are also used at the 
Practicum Workshop often associated with the annual Summer 
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Institute - Education U.S.A. Materials used in most ofthe study 
areas are directly applicable to practicum work. Text and 
exercises in the Appraising Leadership in Education area are 
particularly relevant to practicum planning. The Evaluation and 
Research study areas also contribute importantly to 
understandings crucial to successful practicum execution. 
Participants are expected to complete the practicum during the 
second year of program acti vity. Following demonstration of a 
verified educational improvement in this first significant 
problem-solving effort, they are then encouraged to begin work on 
their proposal for the Major Applied Research Project (MARP). 
The fmal practicum (MARP) is usually a year-long individual 
project reflecting sophisticated application of the requisite 
techniques and understandings. 
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The Summer Institute 
The final element in the instructional program, Education U.S.A. 
(the summer institute), is a way of providing a national 
perspective for participants - one of the major goals ofthe 
program. 
Summer institutes are held for seven days each summer and 
provide a national forum for the program. Daily meetings, 
discussions, and presentations provide opportunities for face-to-
face sharing of experience, expertise, and views on matters of 
primary concern to school communities across the nation. 
Resource people are brought in, not just to lecture formally, but 
also to be available for individual discussions with participants. 
Participants meet with individuals and share ideas that are 
shaping education and society. Interaction of participants and 
achievement of a national perspective are fostered through the 
mechanism of national clusters - a regrouping oflocal cluster 
members into an array of working teams. A diversity of regional, 
cosmopolitan, and local views is thus brought to bear on issues and 
problems. National clusters foster collegial relationships among 
participants across the boundaries of their local clusters. 
The themes and activities of the meeting change from year to 
year, but procedures for maximum participant participation have 
become a tradition. Participants contribute to the identifi-
cation of relevant topics and selection of presenters. They meet 
and introduce the presenters, chair discussions, and organize and 
direct the activities of national clusters or task groups. The kind 
and level of interests experienced through this involvement 
enhance the evaluation functions of summer institutes and . 
provide Nova staff with a compendium of participant views and 
attitudes. 
A prominent feature of each institute program is the awarding 
of the School Improvement Award. Conferred in recognition of 
outstanding achievement during the previous year in serving the 
educational needs of children and the professional needs of staff 
members by means of a practicum project, this honor has been 
bestowed since July 1986 in remembrance of former practicum 
advisor, Dr. Kathleen Cooper Wright. 
Practicum faculty members make an initial selection of the 
three or more practicums that most effecti vely reflect the goals of 
the program's practicum component. Criteria for this selection 
include power of the practicum design, quality of reporting, and 
educational significance of the work. 
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Designation of the award winner from among the finalists is 
made by a panel of noteworthy persons with no direct responsi-
bilities for program operations. These judges are chosen each year 
to provide a national perspective and professional viewpoints that 
will assure the validity of the award decision. 
Each Nova participant must attend two summer institutes 
during his or her involvement in the program. Attendance at all 
sessions and residence at the summer institute site are required. 
Participants are responsible for their own travel and living 
expenses but there is no fee for the summer institute. Summer 
institutes are held in South Florida, Washington, D.C., and in the 
Western States. 
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Instructional and Research Materials 
ELIZABETH POLINER 
Director, Information Retrieval Service 
Since this is a field-based program, traditional campus-based 
library facilities must be supplemented by additional, special 
resources.' While students generally have ready access to local 
community, uni versity, or school system libraries, additional 
resources have been developed specifically for the field-based 
students of the National Ed. D. Program for Educational Leaders. 
These resources include the following: 
• AN INFORMATION RETRIEV AL SERVICE (IRS), that 
houses the entire microfiche collection of ERIC (Educational 
Resources Information Center) documents. This collection now 
numbers about 265,000 documents and is growing at the rate of 
about 1,500 documents per month. Using widely available printed 
indexes or computer searches, participants may identify needed 
documents and obtain them from the IRS free of charge. Since it 
began operation in September of 1976, the IRS has distributed 
over 58,000 documents on microfiche. 
The IRS has computer access to ERIC and more than 200 other 
databases, including many social and behavioral science 
databases, such as PsycInfo, Sociological Abstracts, Federal Index, 
and Books in Print, that contain education-related information. 
The computer files to which IRS has access contain more than 100 
million records. The IRS does computer searches of these files for 
program participants, graduates, and staff. This service helps 
users identify journal articles, books, doctoral dissertations, 
research reports, government publications, and other print and 
non-print materials needed for practicums and other projects. 
Another database to which the IRS has access is the School 
Practices Information File (SPIF). This database contains refer-
ences to documentation on validated school practices. Programs 
cited in SPIF are submitted by universities, state departments of 
education, and other education agencies. Selected practicum 
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reports submitted by participants in the National Ed. D. Program 
for Educational Leaders are included in SPIF. 
The IRS also may retrieve information from SpecialN et, a 
special education telecommunications system, and NEXIS, a 
system that allows access to newspapers, magazines, and wire 
services. 
• A LIBRARY of books and other materials relevant to each 
study area is supplied to each cluster (see list). 
• MICROFICHE copies of the more than 250 Nova practicum 
reports that have been indexed and microfiched by ERIC are 
available to each participant. The Thesaurus of ERIC Descriptors 
is provided for each cluster. The Practicums Manual, previously 
referred to, is given to each participant. 
• A FINANCIAL ALLOTMENT to each cluster can be used to 
purchase any kind of supplementary materials deemed necessary 
by the group. 
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• A STUDY GUIDE for each of the eight study areas is provided 
at no additional cost to each participant. Each guide has been 
written by a senior national lecturer. Each guide provides 
participants with the resources needed to gain access to the 
burgeoning literature within the disciplines and the behavioral 
sciences. It also provides contextual resources for interpreting the 
literature. Study guides call attention to the major moral, 
theoretical, and research questions within the study area and to 
the implications of new developments in the field. Over a period of 
time the lecturers have developed several distinct approaches to 
the study guides, depending on the subject. For example, in the 
case of the Education Policy Systems Study Guide, large amounts 
of substantive knowledge, theory, concepts, and research are 
synthesized into an introduction to the discipline. In the case of 
the Appraising Leadership in Education Study Guide, a process by 
which participants assess their leadership skills is provided. The 
program includes specific substantive information, exercises, and 
procedures for self-evaluation. It also includes provisions for the 
development of self-improvement planning and implementation. 
The Finance Study Guide makes extensive use of the professional 
literature because of the dynamic nature of the subject matter. 
STUDY GUIDES 
Study Area 
Appraising Leadership 
in Education 
Curriculum Development 
Education Policy Systems 
Evaluation 
School Finance 
and Budgeting 
Management and 
Supervision 
Research for Improving 
the Schools 
Author 
Allan B. Ellis 
Revised/Reprinted 
1984 
Louis J. Rubin 1984 
Laurence Iannaccone 1987 
Michael Scriven 1982 
James W. Guthrie 1987 
Harvey B. Scribner 1987 
Emil S. Haller 1987 
Resource Management: Mario D. Fantini 1984 
Utilizing Resources for 
Improving Education 
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Study Materials -by study area, provided to each cluster 
Academic Year 1987-88 
APPRAISING LEADERSHIP IN EDUCATION 
Bliss, Edwin, GETTING THINGS DONE, New York: Bantam 
Books, 1976. 
Heider, John, THE TAO OF LEADERSHIP: LAO TZU'S TE 
CHING ADAPTED FOR A NEW AGE, Atlanta: Humanics 
Limited, 1985. 
Iacocca, Lee with William Novak, IACOCCA, AN 
AUTOBIOGRAPHY, New York: Bantam Books, 1984. 
Lakein, AlIan, HOW TO GET CONTROL OF YOUR TIME 
AND YOUR LIFE, New York: New American Library, 1973. 
Levinson, Harry and Stuart Rosenthal, CEO: CORPORATE 
LEADERSHIP IN ACTION, New York: Basic Books, 1984. 
Love, Sidney F., MASTERY AND MANAGEMENT OF TIME, 
Englewood Cliffs, New Jersey: Prentice HalI, Inc., 1978. 
McConkey, Dale, NO NONSENSE DELEGATION, New York: 
American Management Association. 
McKenzie, Alex, TIME TRAP, New York: McGraw-Hili 
Publishers, 1975. 
Schwartz, David J., THE MAGIC OF THINKING BIG, New 
York: Cornerstone Library, 1965. 
Strunk, William and E.B. White, ELEMENTS OF STYLE, New 
York: McMillan Publishing Co., 1979. 
Viscott, David, RISKING, New York: Simon and Schuster 
Publishers, 1977. 
Williamson, John (ED.), THE LEADER MANAGER, Eden 
Prairie, Minn.: Williamson Learning Corporation, 1984. 
CURRICULUM DEVELOPMENT 
Brubaker, Dale L., CURRICULUM PLANNING: THE 
DYNAMICS OF THEORY AND PRACTICE, Glenview, 
Illinois: Scott, Foresman, 1982. 
Eisner, Elliot W., THE EDUCATIONAL IMAGINATION, New 
York: McMillan Publishers, 1979. 
Glathorn, AlIan, CURRICULUM RENEWAL, Alexandria, Va.: 
ASCP, 1987. 
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Goodlad, John I., A PLACE CALLED SCHOOL: PROSPECTS 
FOR THE FUTURE, New York: McGraw Hill Publishers, 1984. 
Rubin, LouisJ., ARTISTRY IN TEACHING, New York: 
Random House, 1985. 
Rubin, Louis J ., CURRICULUM HANDBOOK, Boston: Allyn 
and Bacon, 1977. 
Walker & Soltis, CURRICULUM AND AIMS, City College 
Press, 1986. 
EDUCATION POLICY SYSTEMS 
Dahl, Robert, WHO GOVERNS?, New Haven Connecticut and 
London: Yale University Press,1974. 
Edelman, Murray, THE SYMBOLIC USES OF POLITICS, 
Urbana, Illinois: University of Illinois Press, 1967. 
Iannaccone, Laurence and PeterJ. Cistone, THE POLITICS OF 
EDUCATION, Eugene, Oregon: Eric Clearinghouse on 
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Admissions 
REQUIREMENTS FOR ENROLLMENT 
Participants with intellectual ability and a penchant for action 
are sought for the National Ed. D. Program for Educational 
Leaders. While admission standards are no less rigorous than 
those of traditional doctorate-granting institutions, they have 
been developed to carry out the special objectives of the Nova 
program. Accordingly, admission to the program requires a :1 
master's degree from a regionally accredited institution, current 
employment in an administrative position, administrative I 
certification (where appropriate), and three letters of 
recommendation from persons knowledgeable about the 
candidate's administrative performance. The letters of 
recommendation are to be written on forms provided by the 
Program Office. An interview with a central staff member or 
cluster coordinator is also provided as part of the admissions 
procedures. For an applicant to be considered for admission, the 
following credentials must be submitted: completed application 
form, master's transcript, evidence of certification, and letters of 
recommendation. An application fee is also required. 
Applications are received and considered throughout the 
calendar year. Therefore, there may be a period of several months 
between the time an applicant is admitted and a new cI uster is 
formed and merged into the schedule. 
The formation of a cluster is determined by interest expressed 
within a limited geographical area. A minimum of twenty 
qualified admitted candidates is required to start a cluster. 
Application materials and other information may be obtained 
from the Director, National Ed. D. Program for Educational 
Leaders, Nova University, 3301 College Avenue, Fort Lauderdale, 
Florida 33314, or by calling 305/475-7365. 
CREDITS AND CERTIFICATION 
The Nova Educational Leaders program is intended for 
"incumbent school administrators" and, consequently, requires 
that certification appropriate to one's present administrative 
position be achieved prior to admission. Because certification 
requirements vary so greatly for each administrative position in 
each state, the program does not guarantee that accomplishment 
of a doctorate from an accredited university will fully satisfy the 
certification requirements for any specific position. 
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Credits 
Each study area carries three semester hours of credit. Each 
term ofpracticum work and each Summer Institute carries three 
hours of credit. 
Upon completion ofthe program, each graduate will have 
earned the following credits: 
Study Areas 
Summer Institutes 
24 hours (eight 3-hour study areas) 
6 hours (two 3-hour institutes) 
Practicum 
Practicum Research 
Practicum 
36 hours (minimum) 
6 - 12 credits 
Major Applied Research 
Project 
6 - 12 credits 
12 - 24 credits 
Sixty-six hours are required for graduation. 
For a cluster beginning in the fall, the following is a typical 
schedule. 
Study Area 
Practicum 
Credits 
Study Area 
Practicum 
Credits 
Fall 
None 
Practicum 
Research I" 
3 
Spring 
Research 
Practicum 
Research 3 
6 
Winter 
ELA 
PracticuJIl 
Research 2' 
6 
Summer 
Summer Institute 
Practicum 
Research 4 or 
Practicum·· 
6 
'Credit awarded after completing both PR 1 and PR 2. 
"Credit awarded after completing the Practicum. 
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TRANSFER OF CREDITS 
Because the Nova program is designed as a unique 
configuration of academic and leadership experiences, it 
maintains a very restrictive credit transfer policy. Participants 
are encouraged to experience the total program. Consequently, no 
provisions are made for transfer of credit, credit for life 
experience, or other forms of advanced standing, except 
consideration will be given for granting up to six hours credit in 
postmaster's work earned within the past ten years for the same or 
equivalent courses. 
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Academic Requirements 
GRADUATION REQUIREMENTS AND GRADING 
SYSTEM 
To graduate a participant must (1) satisfy the expectations of 
the senior national lecturer in each of the eight study areas, (2) 
satisfy the expectations ofthe practicum advisory staff in each of 
the required practicums (or their equivalents) and be given a pass 
grade for each practicum report; (3) attend and actively 
participate in two summer institutes; and (4) meet all financial 
obligations to the University. 
A passIno pass grading system is used in evaluation of 
participants' work in both practicums and study areas. Every 
study area and every practicum must receive a pass grade in order 
for a participant to graduate. 
TIME REQUIREMENTS AND PROGRAM TIME LIMITS. 
The program is designed to require three calendar years beyond 
the master's degree. Many students require some time in a fourth 
year to complete their work. 
All participants must complete the program within a maximum 
offour calendar years from the cluster start date. In some 
circumstances participants may successfully appeal for a six-
month extension following termination at the conclusion of the 
fourth year. Four years and six months is the maximum time 
available to complete the program and earn the Ed. D. degree. 
Rationale For Program Time Limits Applicants to this 
program are required to be in administrative positions in order to 
be admitted. The attainment of such a position is evidence of 
leadership ability sufficient to deal with current conditions. No 
substitute measures currently available can estimate the 
potential of persons to obtain such influential roles. The 
importance of being in an administrative slot is further 
emphasized by the practicum requirements through which all 
candidates must carry out real-life projects for school and school 
system improvement. 
This admission requirement obviously means that persons in 
the program are somewhat older than traditional program 
doctoral candidates who may have had little or no experience in 
the school. In fact, the average age of Nova candidates at the time 
of admission for this degree is 42. 
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If the program were to operate in the same manner as other 
programs, candidates would spend an average of seven years in 
attaining the degree, and the average age on completion would 
approximate 50, some would be 60. To handle this real problem 
and, we think, to cure one of the basic ailments in existing 
programs, the program is designed to be completed by most 
administrators in three years. A fourth year is provided (at 
reduced charges) to make possible degree completion for those who 
have had personal or program problems during the first three 
years. 
The central difference between this program and the traditional 
programs is its focus. Here, the candidates are required to 
improve themselves on the job. Because ofthe symbiotic 
relationship of career and program, participants are able to be 
highly productive without competing with one another. The tasks 
they perform are relevant to qualifying for the highest 
professional degree in education. 
A vital aspect of on-the-job performance relates to completing 
contracted-for-efforts within the time available. The four-year 
deadline motivates candidates to achieve that goal. Graduates 
testify that one of the greatest benefits of the program is that they 
have learned from the absolute need to manage time effectively, 
and they have derived satisfaction from having performed tasks 
well and on schedule both on their jobs and in the program. 
Rules of Conduct and Academic 
Responsibility 
The cannons of intellectual freedom and responsible scholarship 
that have evolved since the middle ages are as essential to the 
vitality of Nova University as they are to any other university, 
whatever its degree of innovative ness. The prescriptions related 
to participation in an academic community stem from the historic 
function ofthe university to develop, preserve, and share 
knowledge . Because Nova shares this historic purpose, it insists 
upon personal and intellectual free"dom for its students and 
faculty . 
Nova University demands that work of students and faculty 
reflect customary standards of academic integrity. Specifically, it 
requires that work submitted by students be original work and 
that appropriate attribution be provided when work is not original. 
The University reserves the right to terminate students involved in 
fraudulent academic procedures. For example, cheating, plagiarism, 
and submitting the work of another as one's own are grou_ 
for dismissal. 
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Cost 
The program is designed to be completed in three years. The 
tuition fee of$3,900. per year (October, 1987) must be paid for 
each of the three years by every candidate. Although they are 
expected to complete the program in three years, candidates are 
allowed up to four years. Services in this program are rendered on 
a twelve-month basis; charges and refunds are computed 
accordingly. Tuition beyond the third year is $800 per three-
month term. 
TUITION PAYMENT PLAN Participants may pay their tuition 
in one single payment of$3,900 before the cluster start date (plus 
an initial application fee of$50.00 the first year only), thereby 
avoiding $45.00 in service charges, or payments can be made in 
four installments over the year as follows: 
First Payment $ 30.00 non-refundable application 
Second Payment 975.00 
15.00 
$ 1020.00 
Third Payment $ 975.00 
15.00 
$ 990.00 
Fourth Payment $ 975.00 
15.00 
$ 990.00 
fee to be submitted with 
application 
tuition 
registration fee 
to be paid at registration 
tuition 
registration fee 
to be paid at registration 
tuition 
registration fee 
to be paid at registration 
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FINANCIAL AID AND STUDENT LOANS Nova University 
participates in several programs designed to assist participants in 
securing funds to pay for their education. Information regarding 
student loans, tuition payment plans, and general assistance are 
available from the Office of Student Financial Planning and 
Resources (305-475-7411l . 
COSTS OTHER THAN TUITION Attendance at two summer 
institutes is required for graduation. While there is no fee for the 
summer institute, participants must pay their own transportation 
and living expenses associated with attendance at the summer 
institute. 
A $30 graduation fee is required and must be paid prior to 
graduation. If a graduate wishes to participate in commencement 
exercises, there is an additional cap and gown fee . 
In addition, participants should expect to purchase sufficient 
books and learning resources to assure that when they complete 
the program they possess a good professional library. 
LATE FEES AND REINSTATEMENT FEES All payments 
must be consummated 'according to this schedule presented above. 
No exceptions will be made for delayed loan applications. A late 
payment penalty of$50 will be assessed each time a payment date 
is missed. When a payment is delayed excessively, the participant 
may be dropped from the program. If reinstatement is desired, an 
additional fee of$100 must be paid. 
REFUNDS If participants have not notified the registrar - in 
writing- oftheir withdrawal before the first official meeting, they 
will be liable for the first tuition payment. On the other hand, 
participants notifying the registrar, in writing, before the first 
meeting of the cluster, of their intent to withdraw, will receive a 
full refund less the application fee. 
Persons paying the total annual tuition prior to the start of the 
first official meeting and withdrawing from the program will be 
entitled to a refund based on the partial payment schedule: 
withdraw before the due date of the second payment, $2925 
refund; withdrawal before the due date of the third payment, 
$-1950 refund; withdrawal before the date ofthe fourth payment, 
$975 refund. 
If an application is rejected, the applicant will be refunded all 
monies except the $50 application fee. 
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A participant with a grievance with respect to payment of 
tuition and fees may appeal to a board comprising the comptroller, 
the registrar, and a representative of the president of the 
University. 
FOURTH YEAR FEES. Tuition beyond the third year of the 
program is $800 per three-month term. 
TRANSCRIPT FEES. The first transcript after graduation is 
provided free of charge. Subsequent transcripts cost $3.00, 
payable in advance . Requests for transcripts must be made in 
writing to the Admissions Office. 
Program Re-entry 
Participants in this program occasionally encounter personal or 
professional situations that make it impossible for them to 
complete the program within the time permitted. The catalogue of 
traumatic events related to spouses, children, one's self or one's 
school setting need not be related here. However, when these 
circumstances do occur, a humane response is called for, one that 
does not weaken the quality control or performance expectation of 
the program. 
Participants terminated from the program have one 
opportunity to petition to re-enter no sooner than one calendar 
year following the date of their termination (or withdrawal). In 
such instances, a review ofthe petitioner's entire file within the 
program is undertaken by the Executive Committee and a 
decision reached about conditions (time allowed and tasks to be 
completed) under which re-entry might be granted. Re-entry 
provisions are designed to accommodate participants unable to 
handle the program demands at a point-in-time. Re·entry is not 
granted to participants simply unable to perform the 
requirements of the program. The decision of the Executive 
Committee regarding re·entry petitioners is final and may not be 
appealed. 
Complete information about procedures for filing a re·enty 
petition and guidelines for granting of petitions are available from 
the program office. Requests must be made in writing and should 
be addressed to the Office of the Director. 
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Alumni Association 
Nova University has an active Alumni Association that is a 
division of the Office of University Relations and Development. 
The association is organized on three levels - local, state, and 
national- that work in concert to provide special programs and 
other services that promote the professional and intellectual 
growth of graduates and that maintain communications between 
graduates and the University. The Office of University Relations 
and Development also offers a credentials file service. Additional 
information can be obtained from the Office of University 
Relations and Development, Nova University. 
TERMINATION - Failure to complete requirements in a 
satisfactory and timely fashion results in termination from the 
program. While status reports are prepared for participants for 
purposes of information and evaluation each academic year, there 
are three periods in which participants' work is reviewed and a 
formal decision made about their continuing in the program. 
First, after twelve months in the program each participant's work 
is reviewed. Ifthe quality and quantity of work produced make it 
reasonable to expect that continued performance on the same level 
will result in graduation, the participant will be continued. If the 
quality and quantity of work produced leads to the conclusion that 
the participant is unlikely to be able to complete the program, he 
or she will be terminated. Participants terminated at the end of 
twelve months may appeal for reinstatement (please see 
discussion of appeals below). 
The second point at which participant performance is formally 
reviewed and ajudgment made about continuation or termination 
is at the end of three calendar years in the program. At this point, 
participants are expected to have completed the study areas, 
practicum research, and the practicum; to have attended at least 
one Summer Institute; and, have secured approval on the proposal 
for the Major Applied Research Project. 
At the conclusion of the fourth calendar year in the program a 
third review is conducted. Participants expecting to complete the 
program within six months may, upon request, be granted a one-
time, six-month extension. Participants so deficient in meeting 
program requirements that they may not reasonably be expected 
to succeed even if given an additional six months, are terminated. 
They may appeal, as discussed below. 
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Because each of the eight study areas must be passed, a 
participant attempting and failing in an Alternative Evaluation 
Procedure (see above) is automatically terminated. 
Finally, the program reserves the right to terminate any 
participants, at any time, if it becomes obvious that they are not 
able to satisfy the intellectual requirements or if their academic 
behavior is reprehensible (e .g., cheating, plagiarism). 
Appeals Process Participants are entitled to appeal any 
evaluations received in the program; participants are entitled to 
appeal for reinstatement following termination. (They may not 
appeal for a time extension beyond the four year and six month 
maximum, however.) 
The general form of the appeal process was originally suggested 
by program participants. It utilizes a panel of graduates, called 
the Appeals Panel. The Appeals Panel meets at regularly 
scheduled intervals and when necessary, interim meetings are 
scheduled. 
All pertinent materials, including correspondence of the 
applicant setting forth his or her case, are made available to the 
Appeals Panel, which may seek further information from the 
participant or staff. Each member of the panel submits an 
independent report to the director after examining all the 
evidence; the director's decision is based on these independent 
reports. 
The University regards the appeal process as the fmal 
administrative procedure for resolving grievance within the 
academic program. It is a mandatory step in the grievance 
procedure. 
Progress Records for VA Students 
Each VA student will be provided a grade/progress report at the 
end of every evaluation period. A copy of each report will be 
placed in the student's permanent file maintained by the school. 
The Center for the Advancement of Education maintains up-to-
date progress records on each student. The University 
periodically furnishes each student with a working transcript that 
shows current status of grades and earned credit hours for all 
courses completed and/or attempted. 
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CHARLES M. ACHILLES, National 
Lecturer in Research for Improving 
the Schools. is Professor of 
Educational Leadership in the 
Department of Educational 
Leadership and Coordinator for 
Educational Field Services. Bureau 
of Educational Research and 
Services. The University of 
Tennessee, Knoxville. He received 
his B.A. in classics. his M.A. in 
education and Latin . his Ed.S. in 
educational administration and his 
EdD. in educational administration 
all from the University of Rochester, 
Rochester, NY. He has been a 
teacher and administrator in both 
public and private schools, an 
employee of the (former) U.S. 
OHice of Education, on the 
research faculty at The University 
of California, Berkeley, and at the 
University of Tennessee, Knoxville, 
since 1967. Mr. Achilles has been 
director or team member for 
numerous research and evaluation 
eHorts, such as studies of discipline 
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schooling in SI. Louis, 
neighborhood unrest in Kansas 
City , desegregation concerns in 
Richmond, state-level leadership 
in vocational and technical 
education, public confidence in 
education , and a variety of local or 
regional evaluation eHorts. He has 
been nominated as a finalist for the 
AASA Outstanding Research Award 
in 1983, 1984, 1985, 1986 and 
1987. He has been President and 
Vice-President of the National 
School Development Council, on 
the board of directors of the 
National Conference of Professors 
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of Research Association, and has 
held responsible positions with 
several other organizations. He is a 
state facilitator for the National 
DiHusion Network. In 1985 Mr. 
Achilles won the outstanding 
research award of the Mid-South 
Educational Research Association. 
He is interested in a generalist 
approach to research in schools 
and in applying research eHorts to 
improve education. He is the 
author of more than 200 
publications. such as articles, 
research reports, monographs, and 
book chapters. He is or recently 
has been an editorial consultant or 
manuscript reader for the National 
Forum of Educational 
Administration and Supervision, the 
AASA Professor, Issues in 
Education, and a paper reader for 
groups such as AERA and MSERA. 
CONTACT: 3609 Cherry Log Road, 
Knoxville, Tennessee 37921 . 
(615) 524-0540. 
DALE L BRUBAKER, National 
Lecturer in Curriculum, is Professor 
of Education at the University of 
North Carolina at Greensboro. He 
has been a faculty member at the 
University at California, Santa 
Barbara and the University of 
Wisconsin, Milwaukee . He is the 
author or co-author of ten books 
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among them: Creative Survival in 
Educational Bureaucracies 
(McCutchan) and Curriculum 
Planning: The DynamiCS of Theory 
and Practice (Scott, Foresman). He 
was codirector of the Humanistic 
Education Project with 
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University of Wisconsin. Milwaukee. 
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at Greensboro. His M.A. and Ph .D. 
degrees were earned at Michigan 
State University. 
CONTACT: University of North 
Carolina. Greensboro School of 
Education. Greensboro. N.C. 
27412. (919) 379-5100. 
ELISSA A. DAWERS, National 
Lecturer in Resource Management: 
Utilizing Resources for Improving 
Education. is an associate publisher 
with the Information Access 
Company. Ms. Dawers has also 
been the managing editor of the 
American Medical Report and an 
evaluation consultant wilh 
CTB/McGraw-Hili. She earned a 
doctor of education degree at the 
University of San Francisco. a 
master of arts deQree at Western 
Kentucky University. and a 
bachelor of science degree at 
Spalding University in Louisville. 
Kentucky 
CONTACT: 707 Fathom Drive. 
#104. San Mateo. CA 94404 
(415) 591-2333 
LLOYD A. DuVALL, has been 
Director of the National Ed.D. 
Program for Educational Leaders 
since 1985. He earned his Ph.D. at 
The Ohio State University. He has 
served on the faculties of the 
University of Rochester and the 
University of Oregon. At the 
University of Oregon he was 
Associate Dean of the College of 
Education and Director of the 
Center for Educational Policy and 
Management. He also served as a 
Program Director at the 
Appalachian Educational Laboratory 
and as Director of School 
Management Services with the 
General Learning Corporation. 
Prior to coming to Nova University. 
he was Director of Economic 
Development in Newport. 
Tennessee. Mr. DuVall has served 
as Chairman of the Board of 
Directors of the Council for 
Educational Development and 
Research. was a member of the 
Executive Committee of the 
University Council for Educational 
Administration . and Chairman of the 
AASA Committee on Higher 
Education . He has served as a 
public school teacher and 
administrator and has served as a 
consultant to schools in fifteen 
states . 
ALLAN B. ELLIS, Senior National 
Lecturer in Appraising Leadership in 
Education. is president of Learning 
Solutions. Inc. Mr. Ellis has been 
President of Educational Research 
Corporation. a professor of 
education at Harvard Graduate 
School of Education. director of 
research of the New England 
School Development Council. 
director of the New England 
Education Data Systems. and a 
teacher at the Port Washington 
High School. Mr. Ellis has served 
as a consultant to educational 
institutions at all levels and has 
published extensively about the use 
of computers in education and 
about the development and 
measurement of educational 
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leadership. His most recent books 
include The Use and Misuse of 
Computers in Education 
(McGraw-Hili) and Educational 
Leadership Appraisal (Nova 
University) . Mr. Ellis earned his 
SA and M.S. degrees from 
Queens College, and his Ed.D. 
degree from Harvard University. 
CONTACT: 4118 Inverrary Dr. , 
Lauderhill, FL 33319 (305) 485-
4535. 
MARIO D. FANTINI, Senior 
National Lecturer in Resource 
Management: Utilizing Resources 
for Improving Education, is 
professor of education at the 
School of Education , University of 
MassachusettslAmherst. Mr. 
Fantini has been Professor and 
Dean at the State University of New 
York at New Paltz. He has been a 
teacher and Director of Special 
Projects in the Syracuse (New 
York) Public Schools. While a 
Program Officer with the Ford 
Foundation, he designed the 
controversial school 
decentralization plan for New York 
City. He was responsible for 
promoting some of the most 
inventive efforts at school 
improvement. He served as chief 
consultant to a number of cities and 
states including the Ft. Lincoln New 
Town and Anacostia Community 
School Projects in Washington, 
D.C., and to the Superintendent of 
the Boston Public Schools during 
the controversial 1975-1976 
period of school desegregation. 
Mr. Fantini earned his Ed.D. degree 
at Harvard University. Among the 
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over one-hundred publications are 
a dozen books including Alternative 
Education: A Source Book for 
Parents, Teachers, Students and 
Administrators (Anchor, 
Press/Doubleday); Public Schools 
of Choice (Simon and Schuster); 
Designing Education for 
Tomorrow's Cities (with Milton 
Young: Holt. Rinehart and Winston); 
Making Urban Schools Work (Holt, 
Rinehart and Winston): The 
Disadvantaged: Challenge to 
Education (Harper and Row). Mr. 
Fantini is coediting a forthcoming 
book entitled Parenting in a 
Multicultural Society (Longman, 
Inc. , Publishers). 
CONTACT: School of Education, 
University of Massachusetts, 
Amherst, MA 01003. (413) 545-
0233. 
DAVID S. FLIGHT, Director of 
Practicums and National Education 
Professor, has served as principal , 
assistant principal, and teacher in 
public elementary and secondary 
schools in Connecticut, Missouri, 
and Illinois. He was principal of the 
Lower School at the University of 
Chicago Laboratory Schools , and 
later directed a preservice and 
inservice teacher preparation 
program in the Amherst. 
Massachusetts , public schools. As 
professor at the School of 
Education, University of 
Massachusetts, he held positions of 
Director of the Center for 
Leadership and Administration, and 
Chairman of the Division of 
Educational Planning and 
Management. He was also a 
-
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director of the Consortium for 
Educational Leadership as well as 
professor-in-charge of 
Consortium training activity on the 
University of Massachusetts 
campus. He was editor of the 
Newsletter of the University Council 
for Educational Administration and 
assistant editor of the Educational 
Administration Quarterly. He did 
his undergraduate work at the 
University of Pennsylvania where 
he was elected to PHi Beta Kappa. 
After master's work at Teachers 
College, Columbia University, he 
completed his Ph .D. at the 
University of Chicago. His 
publications include a number of 
articles on Ileneral educational 
topics. He loined the Ed Leaders 
faculty in 1975. 
ADRfENNE M. GARCIA, National 
Lecturer in Resource Management, 
is a private consultant assisting 
programs to secure grants from 
public and private sources. She 
has worked with colleges and 
universities, social service 
agencies, hospitals, mental health 
centers, and art institutions in 
pursuit of funds, and editing or 
developing proposals. 
Ms. Garcia earned a doctoral 
degree in Psychological 
Foundations of Education and a 
master's degree in Early Childhood 
Education from the University of 
Florida. 
Past work experiences include 
teaching at the primary level, 
serving as Education Coordinator 
for a local child development 
program, providing training and 
technical assistance for Head Start 
programs in the state of Florida, 
and coordinating a regional 
program serving 2000 infants and 
preschoolers in 15 states. 
She has taught at various 
colleges and universities, offering 
classes in grantsmanship, child 
development, psychology, early 
childhood education, and 
administration and supervision. 
Currently, Ms. Garcia serves as a 
consultant to school districts and 
Head Start programs; and conducts 
workshops and seminars. 
CONTACT: P.O. Box 22512, 
Tampa, FL 33622; (813) 831-
3183. 
JAMES W. GUTHRIE, Senior 
National Lecturer in School Finance 
and Budgeting, is a Professor in the 
School of Education at the 
University of California at Berkeley. 
He was Deputy Director of the New 
York State Education Commission 
from 1970 to 1972. Stanford 
University awarded him lhe degrees 
of B.A. in anthropology, M.A. in 
education, and Ph.D. in educational 
administration . He was selected as 
an Alfred North Whitehead 
Postdoctoral Fellow at Harvard 
University, 1969-1970. His 
publications include: Schools and 
Inequality, with George B. 
Kleindorfer, Henry M. Levin , and 
Robert T. Stout (Cambridge, Mass.: 
M.I.T. Press,); New Models for 
American Education, edited with 
Edward WYAne (Englewood Cliffs, 
N.J.: Prentice-Hall, Inc.); and 
"What fhe Coleman Reanalysis 
Didn't Tell Us," in Saturday Review. 
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He has been a consultant to the 
U.S. Commissioner of Education, 
the Ford Foundation, the Florida 
State Legislature, the California 
State Department of Education, the 
New York State Department of 
Education, and National Urban 
Coalition , among others. He has 
served as Educational Specialist to 
the U.S. Senate and was Deputy 
Director, 1970 to 1972, and 
Director, Urban Education Program, 
School of Education, University of 
California, Berkeley, 1968 to 1971 . 
Mr. Guthrie was elected to the 
Berkeley Unified District Board of 
Education in 1975 and was elected 
President of the body in 1977. 
CONTACT: University of 
California, School of Education, 
Berkeley, CA 94720. (415) 655-
4969. 
EMIL J. HALLER, Senior National 
Lecturer for the study area 
Research for Improving the 
Schools, is Professor of 
Educational Administration at 
Cornell University. Prior to taking 
that position he was on the faculty 
of the Ontario Institute for Studies 
in Education at the University of 
Toronto. He has held visiting 
research positions at the University 
of Oregon's Center for Educational 
Policy and Management and at the 
University of British Columbia. He 
has taught in public schools in 
Missouri and New York. He 
received his bachelor's degree 
from the University of Missouri and 
his Ph.D. from the University of 
Chicago. In addition to numerous 
research articles in educational and 
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Sociological journals, he has written 
(with Kenneth A. Strike) An 
Introduction to Educational 
Administration: Social. Legal and 
Ethical Perspectives (Longman), 
concerned with the difficu[ties of 
doing research on school 
governance. His current research 
pertains to the problems of small 
rural schools and to the issues 
surrounding ability grouping and 
tracking . 
CONTACT: 209 Ridgedale Rd., 
Ithaca, New York 14850. 
(607) 272-3969. 
GUILBERT C. HENTSCHKE, 
National Lecturer in School 
Finance and Budgeting, is Dean 
and Professor at the Graduate 
School of Education and Human 
Development, University of 
Rochester, New York. He was 
previously Acting Dean and 
Associate Dean at the University of 
Rochester; Director of the Center 
for Urban Education in the Chicago 
Public Schools; Acting Director of 
the Teachers College Computer 
Center, Columbia University; and 
Assistant Professor in Management 
Systems and Business 
Administration at Columbia 
University's Teachers College. 
Recent publications include: 
Management of Human Service 
Organizations. with J. William 
Gavett (in preparation); School 
Business Administration: A 
Comparative Perspective (1986); 
"Fiscal Manaflement -
Investments.' Managing Limited 
Resources: New Demands on 
Public School Management (1986). 
RICHARD M. JAEGER JAMES A. JOHNSON, JR. ALEXANDER I. LAW 
CONTACT: 1960 Clover Street, 
Rochester, NY 14618, (716) 275-
3943. 
LAURENCE IANNACCONE, Senior 
National Lecturer of Education 
Policy Systems, is Pro lessor of 
Education at the University of 
California, Santa Barbara. Mr. 
Iannaccone has been a member of 
the faculties of the Ontario Institute 
for Studies in Education , Harvard, 
Claremont Graduate School, 
Washington University, and 
Teachers College, Columbia 
University. Mr. Iannaccone has 
seNed as a member of the 
Advisory Board of the Educational 
Policy Research Center at 
Syracuse and as a consultant to the 
federally- supported Experimental 
Schools Program. He is currently a 
member of the National Institute of 
Education's Task Force on 
Educational Governance and 
Organization. Politics in Education 
(Prentice Hall) and Politics, Power 
and Policy; The GovArning of Local 
School Districts with Frank Lutz 
(Charles Merrill Publishing 
Company) are titles representative 
of his continuing research interest. 
His publication with Peter Cistone, 
developed for the ERIC 
Clearinghouse on Education 
Management, is The Politics of 
Education. 
He earned his B.A. and M.A. 
degrees in government at the 
University of Buffalo, studied 
Scienza Politica at the University of 
Florence, and earned his Ed.D. 
degree from Teachers College, 
Columbia. 
CONTACT; School of Education , 
University of California at Santa 
Barbara, Santa Barbara, CA 93126. 
(805) 968-6274. 
CYNTHIA L. JACKSON, Practicum 
Advisor, joined the faculty in July 
1987. She received her B.A. in 
sociology from Spelman College, 
her MA in education from Atlanta 
University , and Ph.D. in 
organizational development in 
education from The Ohio State 
University . She served as the first 
department head of outreach and 
research at the North Carolina 
School of Science and 
Mathematics. Prior to joining the 
Nova University National Ed.D. 
Program for Educational Leaders 
she was the supervisor for 
instructional research for the Duval 
County School Board. She was a 
public school teacher and has 
served as a consultant in research 
and organizational development for 
schools in several states. 
RICHARD M. JAEGER, National 
Lecturer in Evaluation, is a 
Professor in the School of 
Education , University of North 
Carolina at Greensboro. He was 
Professor in the College of 
Education , University of South 
Florida, 1971 to 1976. He has 
served as Director of the Federal-
State Developmental Staff of the 
Office of the Deputy Commissioner 
for Development, U.S. Office of 
Education , and Chief of Evaluation 
Methodology and of Evaluation 
Design in the Bureau of Elementary 
and Secondary Education. From 
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1965 to 1967 he was a 
mathematical statistician in the 
Mathematical Sciences 
Department. Stanford Research 
Institute. Previously he had been a 
senior research engineer for 
General Motors Corporation, a 
mathematical statistician for Philco 
Corporation . and an analyst and 
statistician at the Space 
Technology Laboratories-
Aerospace Corporation. He 
received a B.A. degree in 
mathematics from Pepperdine 
College. Stanford University 
awarded him an M.S. degree in 
mathematical statistics and a Ph.D. 
degree in educational research . He 
has been a consultant to Virginia 
Polytechnic Institute and State 
University. the National Center for 
Educational Research and 
Development of the U.S. Office of 
Education. the Right to Read 
Program, and the National Center 
for Educational Statistics of the U.S. 
Office of Education. and co-
director. American Educational 
Research Association Training 
Institute, Sampling Design and the 
Statistics of Sampling for 
Educational Researchers. His 
books, include Minimum 
Competency Achievement Testing 
(McCutcheon); Statistics: A 
Spectator Sport (Sage. 1983); 
Sampling in Education and the 
Social Sciences (Longman). Mr. 
Jaeger is past president of the 
Flonda Educational Research 
Association (1976-1977). past 
chairman of the Research Training 
Committee of the American 
Educational Research Association 
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(1976-1979), past president of the 
North Carolina Association for 
Research in Education (1982-
1983). former editor of the Journal 
of Educational Measurement. and 
on the Board of Directors of the 
National Council on Measurement 
in Education. 
CONTACT: University of North 
Carolina at Greensboro. NC 27412. 
(919) 379-5100. 
JAMES A. JOHNSON, JR., is the 
program's Director of Instruction 
and a National Education Professor. 
He joined the staff after serving as 
Director of the Jefferson County 
Education Consortium in Louisville, 
Kentucky. where he also held the 
rank of Associate Professor at the 
University of Kentucky. Mr. 
Johnson's professional career 
began as a teacher in New York 
City, where he also served as 
administrator and consultant to 
various educational projects. He 
later became an Associate Director 
of the Far West Laboratory for 
Educational Research and 
Development. San Francisco. and 
then served as Associate 
Superintendent for Planning, 
Research and Evaluation in the 
District of Columbia Public Schools. 
He has also taught at a number of 
higher education institutions. Mr. 
Johnson did his undergraduate and 
master's level work at the City 
University of New York and was 
awarded the Ph.D. degree at the 
University of California at Irvine. He 
has been consultant to numerous 
school systems and to such 
organizations as the Community 
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Relations Division of the Justice 
Department, the National 
Educational Broadcasters 
Association, the National 
Association of Community Schools, 
the National Urban League, and the 
U.S. Office of Education. His 
extensive publications focus on 
urban problems, with particular 
attention to early childhood and the 
education of black children . Mr. 
Johnson serves as Chairman of the 
National Alliance of Black School 
Educator's Council of Affiliate 
Presidents and as Chairman-Elect 
of the Alliance Program 
Development, Research and 
Evaluation Commission. 
ALEXANDER I. LAW, National 
Lecturer in Evaluation, is Director of 
the Program Evaluation and 
Research Division, California State 
Department of Education, Office of 
Program Evaluation and Research. 
Mr. law has served as a 
psychologist in the U.S. Army , a 
school psychologist in California, 
and performed a variety of duties 
with Educational Testing Service. 
In 1963, Mr. Law taught educational 
data processing at Stanford 
University, and during the period 
1967-1969, he taught educational 
tests and measurement at 
Sacramento State University. Mr. 
Law has been a visiting scholar at 
UCLA (1978) and Stanford 
University (1979). He has also 
served on the Board of Directors of 
the Stanford Center for Research 
and Development in Teaching, the 
California Advisory Council on 
Educational Research, and the 
ERIC Clearinghouse on tests and 
measurements. Mr. Law has, in 
addition, been responsible for the 
publication of more that 50 
evaluation reports for the California 
State Department of Education. His 
Ed.D. degree in educational 
psychology was earned at the 
University of Southern California. 
CONTACT: California State 
Department of Education, 721 
Capitol Ma", Sacramento, CA 
95814. (916) 445-0297. 
LOUIS H. MASOnt, National 
Lecturer in Education Policy 
Systems. is Professor of 
Management and Urban Affairs and 
a member of the Research Faculty 
of the Center for Urban Affairs and 
Policy Research at Northwestern 
University. He had been a faculty 
member at Case Western Reserve 
and Johns Hopkins (Bologna, Italy), 
and a consultant to Los Angeles 
and Detroit in their efforts to 
redesign their education electoral 
systems. He is the author of 
thirteen books, among them: 
Education and Politics in Suburbia 
(Western Reserve Press), 
Metropolis in Crisis (Peacock). 
Urbanization of the Suburbs (Sage), 
Urban Policy and Urban Problems 
(Lexington), The New Urban Politics 
(Ballinger), and After Daley: 
Chicago Politics ;n Transition 
(University of Illinois Press). His 
M.A. and Ph .D. degrees in political 
science were earned at 
Northwestern University . 
CONTACT; Northwestern 
University, Evanston, IL 60201. 
(312) 492-3395. 
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JOAN M. MIGNEREY, Associate in 
Practicums. joined the faculty in 
January, 1985. Prior to joining the 
Nova University National Ed.D. 
Program for Educational Leaders 
she was a national lecturer in 
management development and 
group dynamics for the National 
Management Association . She has 
had extensive experience as a 
classroom teacher and supervisor. 
In addition. she has been a faculty 
member at University of Toledo. 
Lansing Community College and 
St. Petersburg Community College. 
She has held adjunct faculty 
positions at Eckerd College, 
University of South Florida. St. 
Leo's College. and Nova University 
in the Center for the Study of 
Administration. Ms. Mignerey 
holds the designation of a Certified 
Manager which was earned through 
experience, education. and national 
examination. The CM designation 
was granted in 1980. She is the 
author of Learning Through 
Discussion (NMA Press). 
Handbook for Discussion Leaders 
(NMA Press), Chairman's Guide to 
Effective Leadership (NMA Press). 
Face to Face Communications 
(Dow Jones-Irwin) and has been 
the Technical and/or Consulting 
Editor for more than twenty 
management publications by 
Macmillan. MNA Press. and ICPM 
Press. She received her 
undergraduate training at Bowling 
Green State University and 
Defiance College. Her master's 
degree is from Bowling Green 
University and she received her 
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PH.D. from Michigan State 
University. 
ROBERT C. MILES, National 
Lecturer in Appraising Leadership in 
Education. is Director of Corporate 
and State Relations at Nova 
University. In the past 20 years he 
has served in a variety of 
administrative positions, including 
that of superintendent of schools in 
Connecticut. Long Island. and New 
Jersey. His administrative 
experience has been in private and 
public schools and in urban and 
suburban school districts . Mr. Miles 
has been an adjunct professor in 
school administration at the 
University of Connecticut and the 
University of Hartford. He has been 
an educational consultant to a 
number of school districts and the 
U.S. Office of Education. He has 
published educational materials for 
and consulted for organizations 
such as the Proctor and Gamble 
Company; Harcourt. Brace, 
Jovanovich. Inc.; Hammond 
Company; Century Publishers; 
Coca Cola; Media Company of 
America; and Rabbinical College of 
America. He received his B.A. in 
psychology from the University of 
Oklahoma. a B.S. in education from 
Southern Connecticut State College 
and an M.A. and Ph .D. in 
educational administration from the 
University of Connecticut. 
CONTACT: Nova University. 
3301 College Avenue 
Ft. Lauderdale. FL 33314. 
(305) 475-7580. 
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ALLAN ODDEN, National Lecturer 
in Finance, is Associate Professor, 
School of Education, University of 
Southern California, Los Angeles, 
and Director of the Southern 
California Policy Analysis for 
California Education (PACE) 
Center. He is a former president of 
the American Education Finance 
Association . From 1975 to t 984 he 
was Director of the Education 
Finance Center and Director of 
Policy Analysis and Research at 
the Education Commission of the 
States. His areas of specialization 
are school finance, education policy 
analysis, program implementation 
and effective schools. 
CONTACT: School of Education , 
USC, 902 B Waite Phillips Hall, 
University Park, Los Angeles, CA 
90089-0031 . (213) 743-2310. 
ELfZABETH (BETH) A. POLfNER, 
Director of the Information Retrieval 
Service, supervises bibliographic 
research and disseminations for the 
National Ed.D Program for 
Educational Leaders and six 
other graduate programs of the 
Center for the Advancement of 
Education at Nova University. In 
addition, Ms. Poliner continues to 
serve as an adjunct instructor and 
curriculum consultant to Nova's 
Center for the Advancement of 
Education. Ms. Poliner has been a 
teacher and educational 
specialist/curriculum writer for 
elementary and secondary 
education and federally funded 
projects for the Dade County Public 
Schools in Miami, Florida. She also 
served as a staff associate for 
Research for Better Schools in 
Philadelphia, Pennsylvania, and a 
teacher/workshop consultant for 
McGraw-Hili Book Company. Ms. 
Po liner has designed and 
developed curriculum for 
elementary students and 
handicapped secondary students. 
At Nova, she developed, wrote, and 
edited a proposal submitted to the 
Florida State Department of 
Education entitled Evaluation of 
Teacher Education Centers in 
Florida, and she served as editor for 
A Book of Readings in Modern 
Curriculum Design, published in 
1982. Ms. Poliner attended Lesley 
College in Cambridge, 
Massachusetts, and received a 
bachelor of education degree from 
the University of Miami in Coral 
Gables, Florida. She also earned a 
master of education degree in 
college student personnel services 
from the University of Miami, with 
additional graduate work completed 
for Florida State Certification in 
educational administration. 
LOUIS J. RUBIN, Senior National 
Lecturer in Curriculum, is professor 
of education at the University of 
Illinois, Urbana. He holds a 
master's degree in musicology and 
a Ph .D. degree in curriculum from 
the University of California at 
Berkeley. He has served as a 
visiting professor at Emory 
University; the University of 
Nebraska; the University of 
California, Berkeley; and Stanford 
University . He has also served as 
Director of the Center for 
Coordinated Education at the 
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University of California, Santa 
Barbara, and as Executive Director 
of the Communications Coalition for 
Educational Change in Washington, 
D.C. At various pOints in his career 
he has worked as an educational 
consultant for the United States 
Peace Corps, UNESCO, the United 
States Department of State, and 
many school districts throughout 
the nation. His writings include 
Process as Content (Rand-
McNally); Frontiers in Educational 
Leadership (Rand-McNally); Facts 
and Feelings in the Classroom 
(Walker Publishing Company); 
Improving In-Service Education -
Proposals and Procedures for 
Change (Allyn-Bacon); The 
Alternative Futures of Education 
(Allyn-Bacon); and the Handbook 
of Curriculum , 2 volumes (Allyn-
Bacon). Three other books, 
Educational Reform In A Changing 
Society; Critical Issues in 
Educational Policy: An 
Administrator's Overview; and In-
Service Education: Trends, 
Processes & Prescriptions have 
also been published by Allyn-
Bacon. His most recent book 
Artistry In Teaching, was published 
by Random House. 
CONTACT: University of Illinois, 
Urbana,lL 61801. (217) 333-
1832. 
HARVEY SCRIBNER, Senior 
National Lecturer in the Managing 
the Schools study area, is 
Professor of Education, University 
of Massachusetts. He has been 
Chancellor of Education in New 
York City, State Commissioner of 
Education in Vermont, and 
Superintendent of Schools in 
Teaneck, New Jersey. Mr. Scribner 
has also served as a teacher and 
principal in a number of New 
England communities. He earned 
his Ed.D. degree at Boston 
University and his M.A. at the 
University of Maine. Mr. Scribner's 
recent book, Make Your School 
Work, was written with Leonard 
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Stevens (Simon and Schuster). 
CONTACT: School of Education , 
Hills South , Room 163, Amherst, 
MA 01003. (413) 545-2764. 
MICHAEL SCRIVEN, Senior 
National Lecturer in Evaluation . is 
Professor of Education, University 
of Western Australia, and Director 
of the Evaluation & Development 
Group, Inverness, California. He 
received his B.A. degree from the 
Honors School of Mathematics, 
University of Melbourne, and his 
M.A. degree from the Combined 
Honors School of Mathematics and 
Philosophy, University of 
Melbourne. The School of Literae 
Humaniores, Oxford University , 
granted him the D.Phil. degree. In 
1970-71 he received an Alfred 
North Whitehead Fellowship for 
Advanced Study in Education at 
Harvard University. From 1960 to 
1966 he was professor, Department 
of the History and Philosophy of 
Science, at Indiana University. He 
taullht at the University of 
California, Berkeley, t 966-78, and 
ran the Evaluation Insti tute at the 
University of San Francisco, t 978-
82. His summer and visiting 
apPOintments include: Center for 
the Study of Democratic 
Institutions, RAND Corporation; 
Center for Advanced Study in the 
Behavioral Sciences; Wesleyan 
University; Yeshiva University ; and 
New School for Social Research . 
He holds numerous appointments 
to editorial boards and editorial 
consultantships, including those of 
Journal for the History of the 
Behavioral SCiences, Educational 
Researcher, Journal of Educational 
Computing Research , and 
Metaphilosophy. He is ex-
president of the Evaluation 
Network, first editor of Evaluation 
News and he was president of the 
American Educational Research 
Association in 1978. He has 
current consultant positions with six 
federal and many state and local 
agencies. He has more than two 
hundred publications, ranging over 
fields from curriculum, program, 
and personnel evaluation to 
computer science. 
CONTACT: P.O. Box 69, PI. 
Reyes, California 94956. (415) 
663-1511. 
CHAROL SHAKES HAFT, National 
Lecturer in Research for Improving 
the Schools, is associate professor 
and director, Doctoral Program, 
Department of Administration and 
Policy Studies at Hofstra University. 
She pursued postdoctoral study as 
a viSiting scholar at the University 
of Michigan, Institute for Social 
Research : Inter-University 
Consortium for Political and Social 
Research , Survey Research 
Institute. She received the Robert 
S. Guttchen Memorial Faculty 
Distinguished Service Award, 
Hofstra University, School of 
Education (1982-83). Ms. 
Shakeshaft received Aer Ph .D. from 
Texas A&M UniverSity , Department 
of Educational Administration 
(research, planning, and evaluation 
Specialization , with supporting work 
in Sociology) and her M.S. from 
Texas A&M (organizational behavior 
specialization). She has conducted 
research and written widely about 
issues of equity and organizational 
behavior. 
CONTACT: Hofstra University, 
Hempstead, NY 11550. (516) 560-
5758. 
ULYSSES VAN SPIVA, National 
Lecturer in Management and 
Supervision, is Professor of 
Educational Leadership and 
Services, Old Dominion University, 
Norfolk, Virginia. Before joining the 
ODU staff in March 1979, Dr. Spiva 
served as Associate Executive Vice 
President at Florida International 
UniverSity. Prior to joining the FlU 
staff in 1972, he served as Special 
Assistant to the Director of the 
National Follow Through Program in 
the Division of Compensatory 
Education, U.S. Office of Education, 
Washington, D.C. Prior to that. Mr. 
Spiva served as Assistant to the 
Dean of the Graduate School of 
Education at Stanford University. 
He began his career in education as 
a mathematics teacher in the 
Cleveland, Ohio, school system in 
1955, and for several years , served 
as a senior high school 
mathematics department chairman 
and as prinCipal of an adult 
education school. Mr. Spiva 
received the B.S. degree in 
mathematics from Tennessee State 
University, M.A. in educational 
administration from Case Western 
Reserve University , and the Ph .D. 
degree in general educational 
administration and political science 
from Stanford University. His 
numerous publications include 
three books. 
CONTACT: Old Dominion 
University , Darden School of 
Education. Norfolk. VA 23508. 
(804) 440-3337. 
DECKER F. WALKER, National 
Lecturer in Curriculum 
Development, is associate 
Professor of Education, Stanford 
UniverSity . He is also Co-Director 
of the Interactive Educational 
Technolo\lY Program for the School 
of Education at Stanford University . 
He received his Ph.D. from 
Stanford University in education: 
general curriculum. and his M.A. 
from Carnegie Mellon University in 
natural science. Publications 
include three books on curriculum 
and evaluation and more than thirty 
articles and book chapters. He has 
held offices in the American 
Educational Research Association 
(AERA). and the Association for 
Supervision and Curriculum 
Development (ASCD). 
CONTACT: School of Education , 
Stanford University, Stanford , CA 
94305. (415) 497-2102. 
FREDERICK M. WIRT. National 
Lecturer in Education Policy 
Systems. is Professor, Department 
of Political Science. University of 
Illinois at Champaign-Urbana. 
From 1969 to 1972 he was 
Research Political Scientist, 
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Institute of Governmental Studies, 
and Lecturer, School of Education, 
at Berkeley: from 1970 to 1972 he 
directed the Institute for 
Desegregation Problems there 
under a federal grant. He received 
lhe B.A. degree from DePauw 
University, and the M.A. and Ph .D. 
degrees from The Ohio State 
University. He served as instructor 
through professor at Denison 
University from 1952 to 1969. He is 
author of Power in the City: 
Decision Making in San Francisco 
(University of California Press) and 
Politics of Southern Equality: Law & 
Social Change in a Mississippi 
County (Aldine), forward by Gunnar 
Myrdal, which received honorable 
mention for best book that year 
from the American Political Science 
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Association . He is editor of The 
Policy of the School (Heath), and 
co-author of Schools in Conflict: 
The Politics of Education, with 
Michael Kirst (McCutcheon) and of 
On the City's Rim: Suburban 
Politics and Policies (Heath). He is 
also the author of articles on the 
politics of education in the U.S. and 
abroad. He is a member of the 
editorial boards of Policy Studies 
Journal and Social Science 
Quarterly . Since 1973 he has been 
consultant with Rand Corporation 
and the National Institute of 
Education. 
CONTACT: University of Illinois, 
Department of Political Science, 
Urbana, IL 61801 . (217) 333-
1144 or 384-5455. 
ADJUNCT PRACTICUM ADVISORS 
BEISNER, LUCILLE, Ed.D. 
Associate Professor 
Miami University 
Oxford, Ohio 
BERGMAN, FLOYD, Ed. D. 
Superintendent 
Grace Bretheren Christian Schools 
Temple Hills, Maryland 
CLARKE, CLEVELAND, Ed.D. 
Director of Undergraduate Education 
Nova College 
Ft. Lauderdale, Florida 
CLARKE, ROBERT, Ed.D. 
Coordinator ofinternship Programs 
State University of New York 
Brockport, New York 
COLE, BARBARA, Ph.D. 
Consultant . 
Monterey. California 
KUCHINSKAS, GLORIA, Ed.D. 
Educational Consultant 
Boca Raton, Florida 
LESTIN, EUSE, Ed.D. 
Instructor 
Department of Educational 
Administration 
State University of New York 
Rochester, New York 
NEWELL, RON, Ed.D. 
Consultant 
Ontario, Canada 
McCORD, STEWART, Ed.D. 
Training Consultant 
West Palm Beach, Florida 
REYES, VINICIO, Ph.D. 
Professor of Education 
Governors State University 
University Park, Illinois 
VERDILE, BEN, Ed.D. 
Superintendent 
Burlington County Vocational 
Technical Schools 
Mount Holly. New Jersey 
WRIGHT, WlLUE, Ed.D. 
Principal 
Pine Villa Elementary School 
Miami, Florida 
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IN REMEMBRANCE 
The National Ed.D. Program for Educational Leaders 
has been operating long enough now that it has lost the 
services of some key people through their deaths. Five 
persons who provided leadership to the program and 
contributed to the intellectual growth of many participants 
warrant continuing recognition. 
DR. ROBERT W. BLANCHARD 
served as Superintendent of 
Schools in Portland, Oregon. He 
served as a member of tne 
program's Advisory Board from its 
first meeting in 1972 until his death . 
He consistently urged the 
University administrators to hold to 
the course chosen and to resist 
arbitrary demands of the states that 
would divert the program from its 
mission. 
DR. JAMES B. MACDONALD 
began service as a National 
Lecturer in the Curriculum study 
area in 1972 and continued, despite 
a long illness, until his death in 
November, 1983. Through his 
teaching Dr. Macdonald challenged 
all Nova participants to build 
careers rooted in integrity . 
DR. DAVID MINAR began work 
with Nova participants as a National 
Lecturer in the Policy study area in 
1972. He died having provided 
inspiration and insight to his 
Political Science students at 
Northwestern, to scholars 
throughout the Nation, and to 
several hundred school 
administrators in the Nova program. 
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DR, MARK SHEDD served as a 
member of the Advisory Board for 
six years . He joined the Board in 
1981 while serving as 
Commissioner of Education in 
Connecticut. After assumin~ a 
professorship at the UniverSity of 
Southern Maine, he continued to 
provide advice and counsel to the 
program. His contribution was 
substantial and his wisdom will be 
missed. 
DR, KATHLEEN WRIGHT joined 
the practicum faculty in July, 1981 . 
Until her death in August, 1985, she 
challenged several hundred 
students to their best efforts and 
inspired her advisor colleagues to 
the highest pedagogical standards. 
To all her Nova friends she 
exemplified fair play and steadiness 
toward the educational goal in all 
her professional contacts. 
NATIONAL Ed.D. PROGRAM FOR EDUCATIONAL 
LEADERS ADVISORY BOARD 
The Advisory Board of the National Ed.D. Program for Educational 
Leaders has a unique and important responsibility: to help assure that 
the program continues to provide quality graduate education centered 
on the needs of contemporary school administrators. 
The Board provides advice about curriculum, policies and 
procedures, program development, and representation of the program 
to the education community. The Advisory Board generally meets 
twice each year, once in conjunction with AASA and again at the time 
of the Summer Institute. 
ABRAHAM S. FISCHLER 
President 
Nova University 
ARMANDO HENRIQUEZ 
Superintendent 
Monroe County Schools 
Key West, Florida 
ROBERT "BUD" SPILLANE 
Superintendent 
Fairfax County Schools 
Fairfax, Virginia 
EVELYN BLACKWELDER 
Deputy Executive Director 
South Carolina School Boards 
Association 
Columbia, South Carolina 
WILLIAM A. SHINE 
Superintendent 
Great Neck Public School 
District 
Great Neck , New York 
A. CRAIG PHILLIPS 
Superintendent of 
Public Instruction 
State Dept. of Education 
Raleigh, North Carolina 
LLOYD DUVALL 
Director 
National Ed.D. Program for 61 
Educational Leaders 
Nova University 
NOV A UNIVERSITY LEARNING RESOURCES 
Library Resources 
The Albert and Birdie EINSTEIN LIBRARY is located in the Louis 
W. Parker Building on the main campus and houses the University's 
major collection of books and periodicals. This collection encompasses 
the disciplines of the behavioral sciences, the humanities, public 
administration, computer sciences, business administration, legal 
studies, and education. 
This facility contains individual study carrels and microform 
readers and a printer. The Einstein Library is open for research more 
than 80 hours per week. 
The UNIVERSITY SCHOOL MEDIA CENTER, for pre-
kindergarten through middle school students, is located in The 
University School building, and for high school students, is located in 
the Parker Building. This media center has an integrated collection of 
print and nonprint materials designed to provide curriculum 
enrichment resources for students from pre-school through high 
school. Student and faculty involvement in media production is an 
integral part ofthe media center. 
The William Springer RICHARDSON LIBRARY, housed at the 
Port Everglades site of the Oceanographic Center, contains a 
specialized collection of books and periodicals related to research in 
physical, biological, and chemical oceanography. The Richardson 
Library may be reached for information at 920-1909. 
The LAW LIBRARY is housed in the Leo Goodwin, Sr., Law 
Building at 3100 S. W. 9th Avenue, Fort Lauderdale. The library 
collection, now over 250,000 volume equivalents, contains the 
standard materials required for legal study and research: English, 
American, and state periodicals, treatises, and looseleaf services. In 
addition to this basic collection, the library includes extensive 
materials in the areas of taxation, land use planning, and 
international law. It is one ofthe few collections designated as a 
depository for United Nation's documents. The Law Center also 
houses a majority ofthe United States Government documents that 
are deposited with Nova University. 
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Learning Technology Laboratory 
Consisting ofa TV studio equipped to video record in color, a well 
equipped audio studio, and a graphics room, the laboratory provides 
good media production services for students and faculty . The video 
recording facilities of the studio are used regularly as a means of 
enriching student learning. 
Learning Technology houses a growing library of instructional 
materials such as I6mm films, videotapes, filmstrips, slide/tape 
presentations, audio tapes and kits for students and faculty use. Full 
AJV equipment services are also available through the department. 
Computing Facilities 
The University Computing Facility provides data processing 
facilities and services for meeting the instructional, research, and 
administrative need of the University . the central site is located on 
the main campus in the Mailman-Hollywood Building. 
Access to the facility is through terminals and other computer 
systems located both on the main campus and at the Port Everglades 
site. Time-sharing services are available through the local telephone 
system. This facility is available to qualified students and faculty for 
research and for the computer-oriented course work. 
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Nova University Policies 
Governing Student Relations 
General 
Nova University hereinafter referred to as Nova, has established 
specific policies, procedures, and guidelines defining its relationship 
with its students. The term student as used herein defines the 
student, or parents of the student if the student qualifies as a 
dependent under the provisions of the Internal Revenue Code. 
Institutional and Academic Information 
Nova and its composite academic units periodically publish 
bulletins or catalogs describing Nova and its academic programs. 
These bulletins are available to enrolled and prospective students 
through the various admissions offices associated with the academic 
units or from the Office of the Registrar. Each academic unit, group of 
units, and/or the Office of the Registrar, maintains at least one full-
time employee to assist all students in obtaining information. 
Financial Aid 
Student Financial Aid at Nova University 
Nova U ni versity offers a comprehensi ve program of financial aid to 
assist students in meeting educational expenses. Financial aid is 
available to help cover direct educational costs such as tuition, fees, 
and books as well as indirect expenses such as food, clothing, and 
transportation. The primary responsibility for paying for education 
rests with the student and his or her family . Financial aid is available 
to "fill the gap" between the cost of education and the amount the 
family can reasonably be expected to contribute. 
In order to qualify and remain eligible for financial aid, students 
must be accepted for admission into a University program; eligible for 
continued enrollment; a United States citizen, national or permanent 
resident; and making satisfactory academic progress toward a stated 
educational objective in accordance with the University's policy on 
satisfactory progress for financial aid recipients. 
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The priority deadline for the 1988/89 academic year is April 1988. 
All applications received after that date will be considered on a funds-
available basis. The last day to apply for any assistance for 1987/88 is 
April 1, 1988. 
For information on sources of aid and for application forms, please 
contact: 
Nova University 
Office of Student Financial Planning and Resources 
3301 College Avenue, Parker Building, Room 351 
Ft. Lauderdale, Florida 33314 
Broward: (305) 475-7410 
Dade: (305) 940-6447 
Florida Wats: 1-800-432-5021 ext. 7410 
When to Apply 
Normal processing time for a financial aid application is six to eight 
weeks; however, loan applications may take up to 12 weeks because of 
additional bank and guarantee agency processing. Students should 
apply well in advance of the date that funds will be needed. 
All students must reapply for aid annually. Applications are 
generally available each January for the following academic year. 
Grievance 
When questions about procedures, decisions, or judgments occur, 
counseling is available for discussion and resol ution of differences. 
Students may also have recourse to more formal avenues of appeal 
and redress. Students are urged to review the printed document, 
"Procedures on Student Rights and Grievances," which is available at 
all University offices. 
Veterans' Benefits 
All programs described in this bulletin are approved for veteran's 
training by the Florida Department of Education. Benefits are paid 
by the VA on an independent study basis, which is equivalent to less-
than-half-time training. Eligible veterans and veterans' dependents 
should contact the Office of the Registrar for more information on the 
main campus. Telephone (305) 495-7414; Florida Wats 1-800-432-
5021, ext. 7414. 
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Nondiscrimination 
Nova fully subscribes to and practices a policy of nondiscrimination 
in admissions and enrollment. No applicant or enrolled student shall 
be discriminated against because of religion, sex, handicap, color, 
national or ethnic origin . The University registrar is designated as 
the policy coordinator to assure compliance with all federal, state, and 
local laws and regulations relative to nondiscrimination. 
Educational Records and Privacy 
Nova maintains a system of student records that includes, but is not 
limited to, application forms, letters of recommendation, transcripts of 
prior academic achievement, standardized test scores, evidence of 
professional standing, and other admissions credentials as well as 
progress records (transcripts) ofthe student's studies at Nova. 
Nova requires written consent of the student to disclose any 
personally identifiable information. Said consent shall specify the 
record to be released, to whom, and for what purpose. 
Nova shall release records or components thereof without the 
written consent of the student only: 
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1. for purpose of audit and evaluation offederal and state 
programs; 
2. to authorized representatives of: 
a . the Comptroller General of the United States, 
b. the Secretary of the U.S. Dept. of Education and 
Commissioner of Education or their deputies; 
3. to Nova personnel deemed to have a legitimate educational 
interest; 
4. to persons or organizations providing financial aid or 
determining financial aid decisions concerning eligibility, 
amount, condition, and enforcement of said aid; 
5. to accrediting organizations in carrying out their functions; 
6. to parents of students who have established the students as 
dependents according to the provisions of the Internal 
Revenue Code; 
7. to persons in compliance with ajudicial order or lawfully 
issued subpeona; 
8. to persons in an emergency, if the knowledge of the 
information, in fact, is necessary to protect the health or 
safety of the student or other persons. 
I. 
Nova may release without written consent information that it 
may deem as directory information for currently enrolled 
students provided--
1. the student is notified of the categories designated as 
directory information, 
2. the student is given the opportunity to refuse disclosure of 
any or all of the categories, 
3. the student is given a reasonable period of time in which to 
submit said refusals in writing. 
Nova may release without written consent of the student 
information expressly limited to the fact as to whether or not the 
student is currently enrolled. 
Nova may release without written consent information that it may 
deem as directory information for students no longer enrolled. 
Nova shall not provide access to the student of any admission 
records of that student unless and until that student shall be enrolled 
as a student. 
Nova shall provide the opportunity for the student to seek 
correction of the information contained in the student records and to 
add explanatory or rebuttal information. 
Nova shall advise any party provided with identifiable student 
information, that such information is not permitted to be disclosed 
without the prior written consent.ofthe student. 
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Student Rights and 
Responsibilities 
Academic Rights and Responsibilities 
Nova University as a community of women and men, is committed 
to furthering scholarship, academic pursuits, and service to our 
society. As an institution, our purpose is to assure every student an 
equal opportunity to fulfill her or his potential as a student at the 
highest standard of excellence. 
Certain rights and obligations flow from membership in the 
academic community including--
I. the rights of personal and intellectual freedom that are 
fundamental to the idea of a university, 
2. a scrupulous respect for the equal rights of others, 
3. a dedication to the scholarly and educational purposes of 
the University and participation in promoting and 
assuring the academic quality and credibility of the 
institution. 
The University expects its students to manifest a commitment to 
academic integrity, and to that end, a definition of original work is 
presented for each student's information, instruction, and acceptance. 
Original Work at Nova University 
Assignments such as course preparations, exams, tests, projects, 
term papers, practicums, etc., must be the original work of the 
student. Original work may include the thoughts and words of 
another, but if this is the case, those ideas or words must be indicated 
by quotation marks or other accepted reference devices. 
Work is not original that has been submitted previously by the 
author or by anyone else for academic credit. Work is not original that 
has been copied or partially copied from any other source including 
another student unless such copying is acknowledged by the person 
submitting the work for credit at the time the work is being submitted 
or unless copying, sharing, or joint authorship is an expressed part of 
the assignment. Exams and tests are original work when no 
unauthorized aid is given, received, or used prior to or during the 
course of the examination. 
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Referencing the Works of Another 
All academic work submitted to Nova University for credit or as 
partial fulfillment of course requirements must adhere to the accepted 
rules of documentation. Standards of scholarship require that proper 
acknowledgment be given by the writer when the thoughts and words 
of another are used. It is recommended that students acquire a style 
manual appropriate to their program of study and become familiar 
with accepted scholarly and editorial practice. 
Reservation of Power 
Nova shall reserve the right to amend, modify, change, add to or 
delete from such rules and regulations that may affect its relations 
with its students, as may be prescribed by law or deemed necessary by 
the administration. 
Further, Nova reserves the right to change academic requirements, 
curricul urn, tuition, and/or fees when in the judgment of the 
administration such changes are required. 
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NOVA UNIVERSITY BOARD OF TRUSTEES 
Mrs. Mary R. McCahill, Chairman 
Abraham S. Fischler, President 
W. Tinsley Ellis, Secretary 
Ray Ferrero, Jr. 
Harry A. Gampel 
William D. Horvitz 
Jack L. LaBonte 
Marshall B. Lytle II 
Honorary Trustees 
Robert O. Barber 
George W. English 
Hamilton Forman 
Louis W. Parker 
Myron I. Segal, M.D. 
J . Wallace Wrightson 
August C. Paoli 
Gabriel A. Rosica 
David H. Rush 
Terrence J . Smith 
Robert A. Steele 
Howard P . Swanson 
J ames Farquhar 
Chairman Emeritus 
NOVA UNIVERSITY ADMINISTRATION 
ABRAHAM S. FISCHLER, President 
STEPHEN L. GOLDSTEIN, Vice-President (or Corporate and 
Foundation Relations 
JAMES G. GUERDON, Vice-President (or Administration 
and Finance 
OVID C. LEWIS, Vice-President (or Academic Affairs 
RICHARD G. MILLER, Vice-President (or University Relations 
and Development 
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CENTER FOR THE ADVANCEMENT OF 
EDUCATION ADMINISTRATIVE STAFF 
THELMA ALBRITTON 
Associate Director, Master's 
Program in Speech and 
Language Pathology 
A.B. Greensboro College 
M.Ed. University of Oregon 
NORMA BLACKMAN 
Coordinator of Cluster 
Development 
Ed.D. Program in Early and 
Middle Childhood 
B.A. Hunter College 
M.S. Syracuse University 
ADA CHRISTIE 
Assistant to the Director, 
Programs for Higher 
Education 
CARMEN E. DUMAS 
Director of Practicums 
GEM Programs 
B.A. University of the West 
Indies 
M.Ed. Howard University 
Ed.D. George Washington 
University 
LLOYD A. DUVALL 
Director, National Ed.D. 
Program for Educational 
Leaders 
B.S. The Ohio State University 
M.A. Kent State University 
Ph.D. The Ohio State 
University 
RICHARD DZIK 
Coordinator of GEM Programs 
B.S. University of Detroit 
M.A. Wayne State University 
Ed.D. Wayne State University 
DA VID S. FLIGHT 
Director of Practicums 
National Ed.D. Program for 
Educational Leaders 
A.B. University of 
Pennsylvania 
M.A. Teachers College, 
Columbia University 
Ph.D. University of Chicago 
VERA FLIGHT 
Coordinator of Marketing 
Center for the Advancement of 
Education 
B.S. Eastern Connecticut State 
University 
M.S. Nova University 
RICHARD GOLDMAN 
Dean, Center for the 
Advancement of Education 
B.A. University of Pittsburgh 
M.Ed. University of Pittsburgh 
Ph.D. University of Pittsburgh 
FRAN GORDON 
Speech Pathologist 
M.S. Program in Speech and 
Language Pathology 
B.A. Hofstra University 
M.A. Hofstra University 
ROBERT K. GREENE 
Student Advisor and Call Back 
Specialist 
B.A. Florida Atlantic 
University 
TONI HEPPLER 
Instructional Resources, 
Center for the Advancement of 
Education 
B.S. Nova University 
M.S. Candidate, Nova 
University 
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CYNTHIA L. JACKSON 
Practicum Advisor 
National Ed.D. Program for 
Educational Leaders 
B.A. Spelman College 
M.A. The Atlanta University 
Ph.D. The Ohio State 
University 
JAMES A. JOHNSON, JR. 
Director of Instruction 
National Ed.D. Program for 
Educational Leaders 
B.A. City University of New 
York 
M.A. City University of New 
York 
Ph.D. University of California, 
Irvine 
MARY KREUTZER 
Student Advisor 
B.S. Trenton State College 
DORILUNSFORD 
Assistant to the Director 
National Ed.D. Program for 
Educational Leaders 
ABBEYMANBURG 
Director, Ed.D. Program in 
Early and Middle Childhood, 
Master's Program for Child 
and Youth Care Administrators 
A.B. Temple University 
M.S. City College of New York 
Ed.D. Nova University 
DIAN A MARCUS 
Director of Program Development 
Ed.D. Program in Early and 
Middle Childhood 
B.A. Hunter College 
M.S. Queens College 
Ph.D. University of 
Connecticut 
PEARLINE J. MARTIN 
Coordinator of Practicums 
GEM Programs 
B.S. Milligan College 
M.S. Indiana University 
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JACK MILLS 
Director, M.S. Program in 
Speech and Language 
Pathology 
B.A. University of Texas 
M.A. University of Texas 
Sc. D. Johns Hopkins 
University 
JOAN M. MIGNEREY 
Associate in Practicums 
National Ed.D.Program for 
Educational Leaders 
B.S. The Defiance College 
M.S. Bowling Green State 
University 
Ph.D. Michigan State 
University 
ALMIZELL 
Director, Computer-Based 
Graduate Programs in 
Computer Education 
B.Ed. University of Miami 
M.S. Florida State University 
Ed.S. Indiana University 
Ed.D. Indiana University 
ROSS E. MORETON 
Director, Programs for Higher 
Education 
B.S. Carson-Newman College 
M.S. East Tennessee State 
University 
Ed.D. The University of 
Mississippi 
DEONELLIS 
Associate Director, GEM 
Programs 
B.A. State University ofN. Y. 
.at Buffalo 
M.S. Nova University 
Ed.D. Candidate, Nova 
University 
BARBARA PACKER 
Coordinator, Audiology and 
Clinical Operations 
M.S. Program in Speech and 
Language Pathology 
B.A. Rutgers University 
M.S. Columbia University 
MICHELE A. PARK 
Coordinator of Student 
Clinical Practicums 
M.S. Program in Speech and 
Language Pathology 
B.A. University of Miami 
M.S. University of South 
Florida 
Ed.D. Nova University 
JOHANNE PECK 
Director of Research and 
Program Development 
B.A. University of Maryland 
M.A. University of Maryland 
M.S. City College of New York 
Ph.D. University of Maryland 
ELIZABETH A. POLINER 
Director, Information 
Retrieval Service 
B.Ed. University of Miami 
M.Ed. University of Miami 
Ed.S. Nova University 
NORMAN W. POWELL, JR. 
Associate Director, Master's 
Program for Child and Youth 
Care Administrators 
B.A. American University 
M.A. American University 
Ed.D. American University 
MARY ELLEN SAPP 
Director ofPracticums, Ed.D. 
Program in Ear ly and Middle 
Childhood, Graduate 
Programs in Computer 
Education, and 
Master's Program for Child 
and Youth Care 
Administrators 
B.Ed. University of Miami 
M.Ed. Florida Atlantic 
University 
Ph.D. The Ohio State 
University 
MARILYN SEGAL 
Director, Family Center and 
National Lecturer Ed.D. 
Program in Early and Middle 
Childhood 
B.A. Wellesley College 
M.S.W. McGill University 
Ph.D. Nova University 
MARK SELDINE 
Student Advisor 
B.A. University of South Florida 
M. Ed. Florida Atlantic 
University 
STEPHEN I. SIPLET 
Director, Student Affairs, 
B.A. Temple University 
M.Ed. Temple University 
Ed.S. Temple University 
Ed.D. Nova University 
J . DONALD STANIER 
Director, GEM Programs 
B.A. Duquesne University 
M.Ed. Towson State University 
Ph.D. University of Pittsburgh 
LINDA SWAILS 
Operations Manager 
Center for the Advancement of 
Education 
SHELL Y VICTOR 
Coordinator of 
Communications Disorder 
Center 
M.S. Program in Speech 
and Language Pathology 
B.A. State University of New 
York at Stoneybrook 
M.A. University of Miami 
JOANWALERSTEIN 
Speech Pathologist 
M.S. Program in Speech and 
Language Pathology 
B.A. State University of New 
York at Cortland 
M.Ed. University of Miami 
DORIS WILKINSON 
Student Advisor 
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About Nova University 
Nova University was chartered by the State of Florida in 1964. 
Numerous graduate programs offer master's, educational specialist, 
and doctoral degrees, as well as postgraduate education. Nova College 
offers undergraduate education, and The University School, a 
demonstration school, serves children from preschool through high 
school. In addition, nondegree, continuing education and certificate 
programs are available. 
From the beginning, the University has distinguished itselfby its 
innovative outlook, its unique programs that provide both traditional 
and nontraditional choices in educational programs, and its research 
in many fields aimed at solving the problems of immediate concern to 
mankind. 
The Nova University campus is located on a 200-acre site west of 
Fort Lauderdale, Florida, at 3301 College Avenue in the town of 
Davie. 
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Nova University Degree Offerings 
DOCTORAL AND PROFESSIONAL 
DEGREES 
Doctor of Arts (D.A.) in: 
Information Science 
Information Systems 
Training and Learning Technology 
Doctor of Business Administration 
(D.B.A.) in: 
Business Administration 
Doctor ofSusiness Administration--
Human Resource Management 
(D.B.A. ·H.R.MJ 
Doctor of Business Administration--
International Management 
(D.B.A.·I.M.l in: 
Business Administration--
International Management 
Doctor of Education (Ed. D.) in: 
Computer Education 
Early and Middle Childhood 
Higher Education 
Leadership in Adult Education 
School Administration 
Vocational. Technical, Occupational 
Education 
Juris Doctor (J.D,) in: 
Law 
Doctor of Philosophy (Ph.D.) in: 
Child ClinicaUApplied Developmental 
Psychology 
Clinical Psychology 
Oceanography 
Doctor of Psychology (Psy.D.) in: 
Clinical Psychology 
Doctor of Public Administration 
(D.P.A.) in: 
Public Administration 
Doctor of Science (Sc. 0.) in: 
Computer Science 
Human Resource Management 
SPECIAUST DEGREES 
Educational Specialist (Ed.s.) in: 
Computer Applica t ions 
Computer Education 
Computer-Based Learning 
Computer Studies 
Education (23 majors) 
MASTER'S DEGREES 
Master of Accounting (M.Ac.) in: 
Accounting 
Executive Master of Business 
Administration in Banking 
(M.B.A.·-Ex.) in: 
Business Administration 
Master of Business Administration 
(M.B.A.lin: 
Business Administration 
Master of International Business 
Admin istration (M.I.B.A.) in: 
International Business Administration 
Master of Public Administration 
(M.P.A.) in: 
Public Administration 
Master of Science (M.S.) in: 
Child and Youth Care Administration 
Coastal Zone Management 
Computer Applications 
Computer Education 
Computer-Based Learning 
Computer Science 
Computer Studies 
Counseling Psychology 
Criminal Justice 
Education (23 majors) 
Health Education 
Health Services Administration 
Human Resource Management 
Human Services 
International Economics and Finance 
Lea rning Resources 
Marine Biology 
Microcompute r Applications in 
Management 
School Guidance 
Speech and Language Pathology 
Telecommunications Management 
BACHELOR'S DEGREES 
Bachelor of Science (B.S.) in: 
Accounting 
Administrative Studies 
Business Administration 
Community Psychology 
Computer Engineer ing 
Computer Information Systems 
Computer Science 
Computer Systems 
Elementary Education 
Genera! Psychology 
Lega I Studies 
Professional Management 
Secondary Education 
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The provisions set forth in this bulletin are not to be regarded as an 
irrevocable contract between the student and Nova University. The 
regulations and requirements herein, including tuition and fees, are 
necessarily subject to change without notice at any time at the discretion of 
the administration. The University further reserves the right to require a 
student to withdraw at any time, as well as the right to impose probation on 
any student whose conduct is unsatisfactory. Any admission on the basis of 
false statements or documents is void upon the discovery of the fraud, and the 
student is not entitled to any credit for work which he may have done at the 
University. Upon dismissal or suspension from the University for cause, 
there win be no refund of tuition and fees . The balance due Nova University 
will be considered receivable and will be collected. 
A transcript of a student's academic record cannot be released until all 
hislher accounts, academic and non-academic, are paid. 
Any Nova University student has the right to inspect and review hislher 
educational record. The policy of the University is not to disclose personally 
identifiable information contained in a student's educational record without 
prior written consent from the student, except: to University officials, to 
officials of another school in which the student seeks enrollment, to 
authorized representatives offederal or state agencies, to accrediting 
organizations, to parents of dependent students, under judicial order, to 
parties in a health or safety emergency, or when verifying graduation with a 
particular degree. 
A student also has the right to petition Nova University to amend or correct 
any part ofhislher educational record which he/she believes to be inaccurate, 
misleading, or in violation of the privacy or other rights of students. If the 
University decides it will not amend or correct a student's record, the student 
has a right to a hearing to present evidence that the record is inaccurate, 
misleading, or in violation of the privacy or other rights of students. 
If these rights are violated, a student may file a complaint with the 
Department of Education. A student may obtain a copy of the Educational 
Privacy Act policy by requesting it in writing from the Director of Student 
Services, Nova University, Parker Building, 3301 College Avenue, Fort 
Lauderdale, Florida 33314. A schedule of fees and a listing of the types and 
locations of educational records is contained in this policy. 
Nova University does not discriminate on the basis of handicap, sex, race, 
religion, national or ethnic origin in admission, access or employment for any 
ofits programs and activities. The University Registrar and Director of 
Personnel have been designated as student and employee coordinators, 
respectively, to assure compliance with the provisions of the applicable laws 
and regulations relative to non-discrimination. Nova University programs 
are approved by the coordinator for Veterans Approval, State of Florida, 
Department of Education, for veterans' educational benefits. 
The school is authorized under Federal Law to enroll non-immigrant alien 
students. 
The Nova University general policies on Student Relations are on file in 
the Office of the Registrar. 
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